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PECIAL Education separate, 
professional division education 
dates back, the most, less 

than two decades. was not until 
the middle 1930’s that the term itself 
became established concept ad- 
ministrative phases education. But 
exceptional children and adults have 
existed since the beginnings society 
those served have not changed, 
but understanding among men has 
deepened responsibilities and opened 
vistas possible growth. 

the early days civilization, 
then now handicapped persons were 
found within societies they 
were formed and developed. When 
superstition and ignorance ruled man’s 
actions, such defectives were believed 
devils, for was considered that only 
thus could their limitations and handi- 
caps explained. the 
physically and mentally defective were 
first tortured; and then exhorted, 
that the devils could forced out 
misshapen bodies. 

the world moved ahead, society 
began realize that, regardless the 


cause handicap, torture and magic 
could not improve their development, 
nor remove their defect. Men slowly 
grew understand that all individuals 
need fill place the society 
which they are part, and they put 
the handicapped into their first roles 
status—they placed them the 
courts their majesties, court jes- 
ters, fools—roles which they 
were gazed upon and laughed at, roles 
which their very defect became their 
“stock trade.” And yet, even this 
crude, unthinking treatment was one 
step above the torture and voodooism 
which had preceded, for such roles did 
provide the handicapped with food, 
with clothing, with shelter, and with 
some measure protection against the 
dangers ordinary living within 
group. That the price they paid for 
these minimals living was ridicule, 
embarrassment, and shame while 
world gazed its full 
their defect was probably neces- 
sary blunder blot the progress page 
civilization. 

The years moved ahead, and men 
began understand more how 
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people grow, and think, and how they 
feel. light Christianity rose 
upon the horizons, and opened hearts 
and minds realization that man 
indeed his brother’s keeper, that 
owes him more than lodging and keep 
alone; that toward those who cannot 
provide for themselves, their more for- 
tunate brethren hold the responsibility 
protection, provision, and care. 
From this philosophy arose the active 
application religion into practice 
the establishment institutions which 
were the forerunners present-day 
state institutions. 

The philosophy care and protec- 
tion deepened its intensity, and man 
again sensed his relief and self-satis- 
faction that could provide well 
for his inferiors. Slowly there came 
the best that could had physical 
care and maintenance, until gradually 
the understanding the problems 
the handicapped reached new level. 

Slowly, men began realize that 
social care not enough; society 
help the handicapped progress 
beyond their defects and spite 
them, some kind training, some edu- 
cation, must provided which will 
help the handicapped learn help 
himself, that they will one day 
reach the level those who today ex- 
tend him the helping hand care. 
Social care desirable accompani- 
ment education, for the helping 
hand needed while the handicapped 
rises each succeeding rung the 
ladder; but when social care not 
accompanied effective educa- 
tional program, not lessened 
amount and adaptive kind the 
need for such care lessened, then 
social care becomes oppressive and 


ameliorative only, and continues 
preserve deplorable condition rather 
then change and improve such con- 
ditions. 

one thing extend helping 
hand assistance the acknowledged 
inferior, while the benefactor looks 
with the smug complacence that “there 
but for the grace God I,” secure 
the knowledge that the inferior will 
remain inferior the benefactor; but 
requires true nobility character, 
true Christian action, provide for 
the defective the very tools skills 
and information which they can 
pull themselves their very boot- 
straps, become the equals, and—yes 
—even the superiors their benefac- 
tors today. 

Special Education seeks provide 
such tools and knowledges. seeks 
not provide social care; that the 
province the field social workers 
who plan understandingly and 
gently for the defective and limited. 
Neither does Special Education con- 
cern itself with the medical and physi- 
cal health problems the defective. 
These are areas where skilled hygien- 
ists and medical specialists are trained 
provide expert analysis and treat- 
ment. Special Education does not 
even concern itself primarily with the 
determination basic cause defect, 
not any attempt into the vast uncer- 
tainties prognosis. Instead, Spe- 
cial Education charged with, and 
accepts, the responsibility the edu- 
cation the exceptional child and 
adult responsibility which based 
premise change, for all learn- 
ing—and all education—is process 
personal change within indi- 
vidual meet his own needs more sat- 
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isfactorily, and social change 
make possible for him function 
more competently the society 
which is—or must become—a con- 
tributing member. Special Education 
seeks provide for special children 
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and adults—the exceptional—what 
general public education has accepted 
its responsibility toward the large 
American goal public education 
“for all American children and youth.” 
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The Techniques, Dynamics, 
and Permanency the Glutamic Acid 


Treatment 


Mental Retardation" 


FREDERIC ZIMMERMAN 
anp BESSIE BURGEMEISTER 


Neurological Institute, Columbia University, 
New York City 


HIS paper represents the product 
five years’ experience with 
glutamic acid the study its 

effect animal and human behavior. 
The first paper, appearing May 
1944, (1) demonstrated that white 
rats fed glutamic acid could solve 
simple maze problem faster than con- 
trol group. Shortly afterwards Pro- 
fessor Warden (2) demonstrated that 
glutamic acid enabled white rats 
solve more difficult problems well. 
This was done with the Jenkins’ 
Triple Plate Problem Box. White rats 
which ordinarily will master 
plates, when fed glutamic acid mas- 
tered average plates. the 
animal field was, therefore, demon- 
strated that with glutamic acid, rats 
could solve harder problems, and 
less time. 


With this preliminary information 
efforts were then devoted the prob- 
lem the mentally retarded child. 
Data have been collected total 
282 cases, whom are mongols. 
This paper will summarize these test 
results, discuss the limit improve- 
ment “ceiling effect,” the degree 
permanency improvement, factors 
influencing the degree improvement, 


and the much more significant effect, 
socially, the ability glutamic acid 
reclaim some borderline children 
average intellectual ability. 

252 private and patients 
(non-mongoloid) 
gence quotient rises were obtained dur- 
ing the first six months treatment 
ranging from zero points, with 
averages from points depending 
upon the nature the group. Table 
summarizes findings for these pa- 
tients. 


may seen from Table that 
following six months acid 
therapy, this group showed average 
gain mental age months, which 
almost twice fast that expected 
child with average intelligence, 
since the average child gain 
six months mental age accompanies 
gain six months chronological 
age. The intelligence quotient for the 
group raised 5.08 points, which 
gives 100 chances 100, practical 
certainty, that the difference follow- 
ing therapy genuine one, i.e., not 
due chance factors. The figure 5.08 
points intelligence quotient rise 
somewhat below that reported for the 
group, previous experiments, 


*Read before the Fourth International Neurological Congress, Paris, France, Sep- 
tember, 1949; this research was made possible grants from the Child Neurology 
Research Fund and Parke Davis Company. 
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where the rise was 7.00 points. This 
difference can attributed the fact 
that the private patients this group 
had lower level intelligence and 
hence are harder raise group. 
They are also older, although gen- 
eral age was not found great 
importance determining point in- 
following treatment. The 
smaller point change the combined 
‘group equally significant statistical- 
ly, however, that formerly reported 
for clinic patients, evidenced the 


tively, 


fact that the present group the 
gence following therapy are now 100 
100 compared with 100 
which was previously obtained the 
patients. Results perform- 
ance tests follow this same general pat- 
tern. Figure depicts these changes 
graphically for the large group 252 
patients, 

Thirty cases mongoloid retarda- 
tion show slightly smaller gains in- 
telligence and motor scores fol- 
lowing six months treatment than 
the 252 non-mongoloid defective pa- 
tients, and slightly less than group 
non-mongoloid control cases in- 
dividually matched for age and initial 
intelligence quotient, although 
terms statistical significance the 
mongols have and chances 
100 verbal and motor tests, respec- 
real difference following 


six months therapy. verbal in- 


telligence test, the quotient raised 
4.48 points for the group, from 45.85 
50.33. performance test, 
initial score 46.16 increased 
49.15, 2.99 points following the six- 
month treatment period. This suffi- 
cient impressive both in- 
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The mongoloid group also showed 
increases height and weight during 
the first six months treatment be- 
yond the normal increments growth 
which were not apparent among the 
non-mongoloid group patients. 
Physical improvement the mongols 
also includes changes texture the 
skin and hair, indicating more gen- 
serious type mental deficiency than 
was reported among non-mongoloid 
cases. 

work progressed, became 


celeration during the second six 
months therapy. 

Sufficient time has not elapsed de- 
termine accurately the permanency 
effect glutamic acid when glutamic 
acid discontinued. date many 
eases are holding remarkably well, 
with the loss intelligence 
quotient being negligible. those 
cases where the drop intelligence 
quotient small, will take several 
years before can definitely ascer- 
tain whether the children will revert 
their former intellectual 


apparent that the majority cases 
the greatest rise intelligence 
quotient occurred during the first six 
months treatment, and that limit, 
ceiling, was usually reached 
about one year. total rise 
6.72 points intelligence quotient 
following one year treatment for 
119 non-mongoloid patients, 5.11 
these points were gained during the 
first six months and only 1.61 during 
the second six months. The mongoloid 
group also shows similar rate de- 


AFTER YEAR 


From the evidence date, however, 


that permanency effect re- 


lated the amount original gain 
under treatment and the duration 
therapy itself. The trend the 
data indicates that those who have had 
least one year adequate treatment 
hold their gains better than the group 
who received only six months 
therapy. Furthermore, 
viduals who gained most under treat- 
ment lost the least when glutamic acid 
was discontinued. 
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Other factors are importance 
determining prognosis and perman- 
ency effect, and from clinical observa- 
tion two types children seemed 
respond less favorably treatment, 
namely, those with severe behavior 
problems and those who history 
clinical pathology, both, present 
evidence gross cerebral pathology, 
whether congenital 
Eighty-five private patients were an- 
alyzed terms the possible inter- 
ference emotional and organic fac- 
tors upon mental functioning. Data 
have been broken down into categories 
dependent upon initial behavior dur- 
ing the psychological test session and 
the Rorschach inkblot test findings in- 
dicating the possibility organic 
brain damage. (Table 2). 

Table shows that where the child’s 
behavior good the test situation, 
i.e. where co-operative and shows 
interest the test materials, and the 
Rorschach test free from interfer- 
ing organic components, the intelli- 
gence quotient rise highest (9.4 
pts.) for the year. Where either 
havioral organic features are indi- 
cated, improvement measured re- 
test scores less striking (6.8 pts. and 
6.1 pts.) Where combination poor 
behavior and organic features exists, 
the least favorable prognosis likely, 
the actual rise among patients under 
this classification being only 5.8 points 
for the year. 

These data have been concerned 
primarily with presenting scientific 
evidence demonstrating that glutamic 
acid has beneficial effect animal 
and human learning. Cases cover 
wide segment the learning curve 
and include variety kinds and de- 
grees impairment. probable, 
however, that one the most import- 
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ant contributions which the treatment 
makes reclaiming individuals 
who are roughly within striking dis- 
tance average intelligence terms 
the degree improvement possible 
with glutamic acid. Qualitative 
havior changes which accompany the 
intelligence quotient rise the border- 
line and high grade defective levels 
are probably greater importance 
the clinician and society general 
than those occurring the lower end 
the learning curve, because they 
may offer the patient opportunity 
become active and useful mem- 
ber society, and the higher age 
levels, may place him within striking 
distance economic self-sufficiency 
contrast institutional placement and 
care. 

the group private patients 
completing one year glutamic acid 
treatment, patients had initial 
intelligence quotient between 55-69 
the upper end the defective 
range, and patients quotient 
the borderline level (70-79), making 
total cases these two intelli- 
gence quotient levels. The relatively 
small percentage cases here falling 
the high grade defective and border- 
line levels probably due the fact 
that parents are not prone seek 
aid for the less seriously retarded 
children. These figures therefore are 
considerably smaller than 
dence these two segments the 
learning curve the total population. 

Table shows the percentage im- 
provement these two intelligence 
quotient categories following one year 
dicate that 10, the pa- 
tients who had initial intelligence 
quotient within the borderline range 
(70-79) were raised the low average 
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(80-89) the average level (90- 
109). Among our high grade de- 
fectives (55-69), 11, 48% were 
raised the borderline level (70-79), 
and two patients, 8%, were raised 
from the defective (55-69) the low 
average (80-89) tange. 

terms the intellectual pre- 
requisites becoming useful members 
society 12, 34% our cases 
were raised the low average aver- 
age level intelligence. 

Treatment technique involves co- 
ordination neurologic, 


cion etiological factors progres- 
sive correctible nature such 
brain tumor, epilepsy. 

The intellectual endowment and 
personality makeup are evaluated 
battery psychological tests appro- 
priate the child’s age, addition 
psychiatric history. The psychia- 
tric history includes investigation 
the emotional makeup the parents 
well the child (3). 

preliminary battery inteligence 
tests necessary not only gauge the 
child’s present level mental develop- 


Gain 


and psychologic data, i.e., evalua- 
tion the child made terms 
personality makeup, intellectual equip- 
ment, and neurological development. 
Factors influencing prognosis such 
severe birth trauma, encephalitis, 
are sought the history. the 
neurological examination special atten- 
tion paid the presence absence 
any neurological residuals secon- 
dary involvement. Electro-encephalo- 
grams and pneumoencephalograms are 
done only when there definite suspi- 


ment, but also measure the degree 
improvement with glutamic acid 
above and beyond the child’s normal 
rate mental growth. If, for exam- 
ple, child has mental age 
50, normally the rate 
months If, after months 
glutamic acid treatment now 
has actually gained months men- 
tal age due the glutamic acid treat- 
ment. There other way 


2 
‘ 
ize : 
8 
he 
4 
ee 
; ate 


GLUTAMIC ACID TREATMENT MENTAL RETARDATION 


measure the degree improvement 
objectively present. 

Glutamic acid administered the 
natural dextrorotatory 
administered either the pill 
powder form. However, the size 
the tablets (.5 gm.) and the number 
required for adequate dose fre- 
quently present mechanical difficulties 
administration. Accordingly, the 
powdered form usually prescribed 
and the unpleasant taste mashed 
with some flavored and jellylike sub- 
stance which will also hold sus- 
pension. 

Since there very little relation 
between age and dosage level (4) 
necessary arrive the proper dose 
empirically. The goal administer 
that amount which will give the maxi- 
mum effect without producing over- 
activity, insomnia, nausea. There 
are other untoward reactions. The 
optimal dose ranges between and 
grams and usually reached over 
period several months. Psychol- 
ogical retests are repeated every 
months until the limit improvement, 
ceiling effect, has been reached. 

These data, covering wide seg- 
ment the learning curve, demon- 
strate that the chances are 100 100, 
practical certainty that the 
ment the intelligence quotient fol- 
lowing glutamic acid therapy not 
due 

Many severely retarded children, 
low the intelligence accord- 
ingly may have their lot improved 
life, even though they may never attain 
average intelligence quotient. 
must remembered also that while 
the average intelligence quotient incre- 
ment here seems because the 
group weighted with preponder- 
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ance the severely retarded 
cases start with, the range indi- 
vidual improvement all along the scale 
can considerably higher—as high 
points. Considerable improve- 
ment therefore possible indi- 
vidual cases. 


While the handicap the severely 
retarded child may ameliorated 
glutamic acid, probable that this 
treatment has the greatest value the 
clinician, and society general, 
through the possibility demonstrated 
here raising the intelligence quo- 
tients some borderline individuals 
average intelligence. These indi- 
viduals therefore have opportunity 
becoming useful and self-sustaining 
members society. 

The underlying physiologic mechan- 
isms responsible for the effect glu- 
acid intelligence are not 
yet entirely clear. However, num- 
ber experiments the past decade 
indicate glutamic acid has some 
unique relation the function- 
ing the brain. Weil-Malherbe (5) 
for example, demonstrated that slices 
guinea pig and rat brain will oxi- 
dize acid, the natural- 
form, but will not oxi- 
dize the d-form. acid 
was the only amino acid out 
studied which had this action. The 
recent investigations Nachmansohn 
(6) have also shown that glutamic acid 
acts catalyst increasing the 
formation acetylcholine necessary 
for the propagation the nerve im- 
pulse. 

1944 Zimmerman and Ross 
found that acid ad- 
ministered rats powder form en- 
hanced their ability learn simple 
maze (1). few months later Al- 
bert and Warden (2) demonstrated 
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that glutamic acid enhanced the abil- 
ity rats solve the more compli- 
Jenkins’ Triple Plate Problem 
Box. 


Since that time Waelsch, who had 
previously been interested the 
physiologic mechanism petit mal 
and the effect glutamic acid upon 
that condition (7), has devoted him- 
self independently investigation 
the chemical mechanism glutamic 
acid mental retardation. date 
his researches indicate the problem 
still more complex. current issue 
the Lancet (8) found that in- 
travenous injections glutamic acid 
did not reach the brains mice 
rats after period minutes. 
Since, however, the injection glu- 
tamine resulted enormous sup- 
ply this substance the brain 
rats with immediate liberation 
glutamic acid from the accumulated 
glutamine, postulates that the effect 
glutamic acid upon the nervous 
system indirect. 

Following investigations 
field animal learning extension 
the problem into the realm the 
retarded child logically followed (9, 
10, 11, 12, 13). 


Confirmation reported effect 


acid upon the learning pro- 
cess the mentally retarded comes 
from several sources. Albert 
(14) obtained similar results 
series cases. More recently, 
Quinn and Durling (15) reported the 
results study the effect glu- 
tamic acid upon group retarded 
children State school with much 
lower level than our groups and 
found significant increment im- 
provement. 

young children the Children’s Hos- 


pital Washington, similar 
gains are apparent. Waelsch (8) 
again reports I.Q. rises the prelim- 
inary report experiment now 
progress the New York City Pub 
Schools. 

Another source confirmation 
comes from the doctoral dissertation 
Sister Maureen (17) the 
University, Washington, D.C. 
Significant changes test scores were 
recorded under acid treat- 
ment, and the study also interest 
technically because alternate forms 
the Stanford-Binet test were used for 
testing and re-testing, thereby elimin- 
ating practice effect the re-test ma- 
terial. 

The latest experiment investigating 
the effect glutamic acid the men- 
tally retarded was conducted Levine 
(18) small series cases men- 
tal retardation New York City 
school for the deaf. Here not only are 
the I.Q. rises very impressive, but the 
instances improvement behavior 
observed teachers coincide with our 
findings and with the results other 
investigators reporting the glu- 
tamic acid treatment mental re- 
tardation. 

date only one experiment has 
failed confirm the current report 
mentally retarded children, namely 
that conducted McCulloch 
worth Village (19). prelimin- 
ary report negative results are obtained 
group low-grade defectives in- 
cluding mongols. Great 
placed upon the fact that the experi- 
ment the testing psychologists did not 
know which patients received glutamic 
acid, with the implication that 
affirmative studies may have been 
due “tuition.” However, similar 
results were obtained under similar 
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conditions, and seems interest 
that Waelsch, his most recent pub- 
lication (8), again reports positive re- 
sults under glutamic acid treatment 
where the psychologists were unin- 
formed the nature the therapy. 

Still other skeins evidence 


lated fields indicating effect glu- 
tamic acid upon the nervous system 
are hand. Following our reports, 
the British investigators Mayer-Gross 
and Walker (20) have reported that 
out cases receiving Sakel’s 
insulin coma treatment 
phrenia, after the intravenous injec- 
tion acid conscious- 
ness restored considerably lower 
level blood glucose than when 
glucose sucrose alone employed. 
significant experiment was 
cently reported Tschirgi and Ger- 
ard (21). These investigators suc- 


ceeded for the first time keeping 
alive the spinal cord rat vitro. 
acid was one only six 


compounds which maintained 
normal physiological functioning 
the spinal cord. 

Two groups the animal field have 
purported unable confirm the 
maze experiments. Neither group, 
however, has duplicated this work. 
Marx (22) used both female and male 
rats water maze and thereby in- 
troduced the complicating factor the 
estrus cycle. likewise administer- 
the glutamic acid tube feeding, 
thus introducing important un- 
measurable error emotional trauma. 

Stellar and McElroy (23) used the 
Time Constant method, fixed num- 
ber maze trials, rather than per- 
mitting the groups continue until 
the maze was mastered. This method 
penalizes the results making any 


417 


differences very much smaller because 
ceiling effect. 

spite these faulty techniques 
both groups revealed reduction 
time required for the experimental 
groups master the maze. 

While the underlying physiologic 
mechanism glutamic acid upon the 
learning process yet unclear, 
can postulated that this mechanism 
somehow connected with in- 
creased perceptive capacity from the 
effect the glutamic acid upon the 
acetylcholine necessary for the propa- 
gation the nerve impulse. 


All learning depends basically upon 
the acquisition impressions from 
the environment. These impressions, 
sensations, from our environment 
are transformed into nervous im- 
pulses when they impinge upon that 
specific part the organism designed 
propagate the impulses—the nerv- 
ous system. Since 
necessary for the propagation the 
nerve impulse and since acid 
its effect acetylcholine 
increases the amount acetylcholine 
formed, follows that acid 
should increase the intensity the 
nerve impulse. The increased inten- 
sity the nerve impulse should there- 
fore result greater sensitivity 
the organism its environment. The 
organism then becomes more efficient 
receiving, transmitting and integrat- 
ing these sensations and impressions, 
and hence learns more efficiently. 

The entire question mental re- 
tardation poses serious problem for 
the nation. Such work reported 
here merely serves opening 
wedge demonstrate that intelligence 
not fixed, immutable quantity 
always supposed. also shows that 
certain number “slow” individuals 
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can reclaimed for society chemo- 
therapeutic methods and that efficient 
mental functioning facilitated the 
proper training patterns 
childhood. The value proper 
training methods alone the rehabili- 
tation retarded individuals has been 
emphasized again recently Schmidt 
(24). 

difficult obtain exact cen- 
sus the number retarded children 
the nation. Because retarded 
child traumatizes the deepest biologi- 
garded unconsciously reflection 
against their creative forces, fre- 
quently hidden and “just not talked 
about.” figures therefore can- 
not obtained. Because the “slow” 
child have discussed this paper 
can hidden more deftly, this child 
rarely seen, even the physician’s 
office, the incidence this group 
our total case load indicates. How- 
ever, since the Stanford-Binet test— 
the most valid all—is based upon 
sample the total population—the 


resulting bell-shaped curve intelli- 
gence indicates that the incidence 
retarded children the total popula- 
tion far outstrips the incidence any 
other chronic condition childhood. 
terms social and economic loss 
therefore, the effect upon the fiber 
our nation impressive. nation 
grows strong with its children, dies 
with its children—intellectually and 
morally. When this loss society 
through the children, multiplied 
the number parents these chil- 
dren who not function normal 
efficiency because their resulting 
emotional dislocation, the seriousness 
the problem becomes further mani- 
fest. 

date clinical knowledge this 
problem still the van un- 
derstanding the basic physiologic 
mechanism intelligence. However, 
work both fields has progressed far 
enough emphasize that intelligence 
must the expression basic phy- 
siological function, just obtains 
with any other organ the body. 
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One Year with 


Special Education Class 


JOSEPHINE WINDHAM 
Franklin Academy, Columbus, Mississippi 


CLASS for exceptional children 

was started the fall 1948, 

under the guidance Dr. 

Bernardine Schmidt, the School 

Education the University Missi- 

ssippi and sponsored the Columbus 

Unit the Junior The 

class part the city school system, 
directed the school administrators. 

The class composed twenty 
mentally and emotionally deviate boys 
and girls, with range chronologi- 
eal age from nine fifteen years. 
Their intelligence quotients range 
from 70. Nineteen these boys 
and girls had attended prior 
the organization the class. One girl 
eleven years, with I.Q. 46, and 
also epileptic, had not attended 
school before entering the special class. 

Prior the organization the 
class, the boys and girls were given the 
Pintner-Patterson Performance Scale 
determine their Intelligence Quo- 
tients. Their social maturity was de- 
termined the use the Vineland 
Social Maturity Seale. According 
the ratings the social maturity 
their social ages ranged from 
four twelve years. 

The parents were visited the 
principal and the visiting teacher, who 
also member the Junior Auxi- 
liary, explain the plans for the class. 
The parents were very happy for their 
children have this opportunity. The 
visiting teacher obtained case history 


for each child, and every child was 
given physical examination. Glasses 
were fitted, diseased tonsils removed, 
hearing was tested, and cavities 
teeth were filled, wherever such needs 
were apparent. 

These services were made possible 
the Junior Auxiliary, who provided 
financial aid, well time-hours 
transportation and other assistance. 

Ten the twenty children had 
havior problem records school. One 
had court record. social compe- 
tencies they showed over dependence 
family, teachers, and assistants. 
Some were withdrawing and regres- 
sive, some exhibited overt aggressive 
behavior patterns; many showed 
undesirable attitude toward the school 
and other children; some had been 
staying away from school. 

Academically, they had not acquired 
tools skills and information. Only 
one could read primer level; like- 
wise, only one was able begin use 
second grade arithmetic skills. 

planning program for these 
boys and girls, the following objectives 
were basic: growth emancipation 
and responsibility personal 
havior; increased understanding 
group relationships family, school 
and community; increased compe- 
tency the skills social 
action; and ability use direct 
response mechanisms resolving con- 
flict situations the adjustment pro- 
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cess. Three levels social 
tency were recognized: the ability 
meet one’s own needs; ability 
the desire and ability contribute 
general social welfare with 
ward except the satisfaction con- 
tribution. Through these kinds ex- 
periences try provide training 
which will make possible for these 
boys and girls attain economic 
security, social recognition, belonging- 
ness group, and feeling per- 
sonal worth. 


The educational program, set 
with the teacher and principal, empha- 
sized demonstration, observation and 
active participation the children. 
Opportunities were provided for group 
participation purposeful activities. 
These were activities that challenged 
the abilities each member the 
group and were activities which 
each could feel himself part. The 
opportunity for action 
purposeful group activity was guided 
that desired specific pupil response 
resulted bring satisfaction the in- 
dividual and success the group. 

Opportunity, the shaping pupil 
activity, needed provided, the 
shaping opportunity through guid- 
ance educational method needed 
planned, and success achieve- 
ment needed concrete, recogniza- 
ble and satisfying. help meet these 
needs was decided begin our 
study with unit “Finding Our Way 
Around Columbus.” The 
gram consisted academic work 
the morning and other activities 
the afternoon. There 
groups: those with reading; 
pre-primer; and primer level. 

Reading material was provided 
the level each meet their needs 
learning how use transportation 
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and communication facilities 
Columbus, and how use neighbor- 
hood and department stores. This was 
done through the use pictures, signs, 
charts, diagrams and films. The chil- 
dren made trips buses the stores. 
They learned how buy bus tickets, 
lunch tickets and count the correct 
change. they progressed their 
learning included not only under- 
standing buying and counting 
change, but counting and depositing 
money from the school store room into 
the bank and the function the 
bank. 


Trips were made the airport, 
and the police station. When they 
returned discussion period followed 
which each child participated, learn- 
ing take his turn, tell some- 
thing interest the class. Stories 
were written about what they saw, and 
provided their own reading matter. 
grocery store was constructed, stop 
lights were erected, and murals were 
painted. Arithmetic, Spelling, Lan- 
guage, Reading, Speech, Art, and 
were all integrated into the one 
unit. the same way all their 
learning activities were planned 
meet the needs the children. 

Human relations the class room 
are not neglected. Attention given 
training these boys and girls so- 
cial skills; how acceptable 
each other and belong the group 
providing abundance real life 
experiences with life problems. Learn- 
ing situations and activities were pro- 
vided cleanliness, safety, health, 
punctuality, grooming and manners, 
part the instructional program. 

The Special Education class not 
isolated, but integrated with all other 
elementary classes. The children par- 
ticipate with the other children all 
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the activities the school such 
assembly, programs, sports, games, 
folk songs, and dances. They are 
treated every other child treated. 
They cooperate with and participate 
the regulations made the student 
body and the council. They play with 
children nearest their age the play- 
ground. 

How shall the effectiveness Spe- 
cial Education estimated? The 
ultimate test the value Special 
Education can had only the evi- 
dence constructive living the 
part those who have been reached 


the class. These children have 
attained social recognition the 
school, feeling personal worth and 
have developed attitude 
tion. Their behavior patterns have 
progressed academically from skill 
reading arithmetic three years 
these fields. 

The mentally and emotionally 
viate child, matter how severe his 
defect may be, presents challenge 
the progressive educator which cannot 
and should not regarded lightly 
the optimum educational development 
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Filmstrips. Vera Falconer. New 
York: McGraw-Hill Book Company, 1948. 
Pp. xiv, 572. $5.00. 


Vera Falconer, (Consultant Visual 
Presentations, New York City), has pro- 
duced what may called “bible” for 
users the filmstrip. addition dis- 
cussing the utility and philosophy film- 
strips she has described more than 3000 
them and has arranged her comments 
under the heads the various teaching 
areas, beginning with Agriculture and 
Forestry, and continuing through Voca- 
tional Training. outstanding 
are the lists slidefilms for Science and 
Social Science, which cover two hundred 
pages. 

Miss Falconer’s volume, together with 
Wilson’s Filmstrip Guide and the Educa- 
tor’s Guide Free Films (Randolph, Wis- 
consin, $3.00), will give any teacher the 
opportunity, without previous training 
Audio-Visual Aids, becoming not only 
A-V practioneer, but stimu- 
lating and dynamic influence her class- 
room well. 


For the experienced operator Filmstrips 
offers digest the more than 3000 strips 
which Miss Falconer reviewed, frame-by- 
frame, prior the correlation her ex- 
perience more than seven year’s teach- 
ing elementary and high school pupils and 
the United States Armed Forces In- 
stitute Visual Aids Department with the 


problem bettering instruction sixty- 
five subject matter classifications through 
the use slidefilms. 

The first one hundred pages are devoted 
three basic fundamentals Audio- 
Visual technique: (1) What are Film- 
strips? with “Criteria for Selection”; (2) 
Using the Filmstrip (with attention given 
both “school” and non-school uses) 
and (3) Projection, which reiterates the 
argument the ease with which the 
strips may shown together with few 
simple rules for operation and classroom 
administration preparation for the 
showing filmstrips. 

Distributor Directory and 
four page index films and subjects dis- 
cussed complete the book, which quite 
adequately illustrated, frequently with re- 
productions from the slidefilms themselves. 

conclusion seems appropriate 
quote Miss Falconer’s argument for the 
use this visual aid: “Any creative in- 
dividual, who takes time consider the 
great opportunities inherent picture 
sequence integrated with effective sub- 
titling, realizes instinctively the unmet 
challenge the filmstrip.” Thus, se- 
quence still pictures can combine the 
dramatic stimulation the motion picture 
with the academic integrity the care- 
fully prepared instructional diagram, 
Willamette University, Salem, 
Oregon. 
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The Teaching 


Bilingual Children 


BOB ROWAN, ELLIS KENDALL, MARY STROUD 
Carlsbad City Schools, Carlsbad, New 


teaching bilingual chil- 

dren presents problems which 

rate intensive consideration 
the part administrators, supervisors 
and teachers. many teacher train- 
ing institutions there appears exist 
philosophy that methods and tech- 
niques teaching which are success- 
ful ordinary classroom situations 
are sufficient for teachers native 
Spanish-speaking children 
there need for special training 
preparation for successful teaching 
such children. This philosophy 
sharp disagreement with findings 


practice over-a period years. There 
are language which must 
overcome even after child has 
learned speak English with consid- 


erable proficiency. Often there are 
mental blocks social nature which 
must removed and the task 
means easy one. Also differences 
family customs, and sometimes, 
family economic situations, must 
clearly recognized. 


the community served the 
Carlsbad City Schools, practical- 
all other communities New 
Mexico, there minority group 
Spanish speaking children. The per- 
centages vary from 50%. 
the Carlsbad community about 15% 
the school children come from homes 
wherein Spanish the family lan- 
guage. However, practically all 
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these children speak English with 
varying degrees proficiency the 
time they have been school much 
one year. 

Teaching bilingual children involves 
problems not encountered regular 
ordinary classroom situations. 
child born certain locality born 
into segment society which 
there little intermingling people, 
seldom think the language which 
spoken his immediate environ- 
ment. other, may 
quite naturally conclude that his lan- 
guage used everywhere. Thus, 
when reads strange customs 
children other lands, may fail 
realize that language used these 
children different from his own. 
reads the newspaper, told, 
that there are twenty spoken dialects 
Mexico eighty language families 
South America, that the Bible 
has been printed 1096 different 
tongues, makes little more impres- 
sion him than would were 
told that Jupiter far from the 
earth that requires four light years 
for its rays reach the earth. 

Some experimental work has been 
done effort measure the effect 
bilingualism the mental abili- 
ties Spanish-American children. 
Whight and Mannel made test 
which both the English and Spanish 
translations suggested the “dual lan- 
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guage handicap,” but the lack 
Spanish speaking children left the 
findings unsubstantiated. 

factor the teaching bilingual 
children. Its influence upon intelli- 
gence certainly variable. Wellman 
says, “What child has learned 
function the opportunity for learn- 
ing well the capacity for learn- 
Many children come from 
homes wherein only limited experi- 
ences are possible and materials and 
situations must provided which will 
increase and broaden their experiences. 
This procedure becomes “must” 
when remembered that intellectual 
growth dependent upon concepts 
which, turn, are formed result 
experiences. 


Formal classroom teaching must 
progress from known and meaningful 
objects and experiences new but re- 
lated objects and experiences. Thus, 
requires intensive motivation the 
part the teacher children who 
must also learn new and foreign 
language. The child from the Eng- 
lish-speaking home brings with him 
knowledge the names and uses 
many objects and can tell the teacher 
about many exciting experiences, but 
the child from the Spanish speaking 
home does not have the words lan- 
guage express his knowledge the 
names and uses objects familiar 
him nor tell the teacher about 
strange and exciting experiences 
has had. result, too often 
considered slow, even “dumb.” The 
teacher, then, must provide opportun- 
ity well motivation for this child 
learn the words which will permit 
him tell the teacher about things 
and exciting experiences just the 
English speaking child has done. The 


teacher, therefore, must find out about 
the home life and experiences the 
Spanish speaking child. requires 
patience, hard work and earnest de- 
sire serve. 

Some thought has been given the 
idea assigning Spanish speaking 
teachers Spanish speaking groups 
children order that the teacher 
might able obtain better under- 
standing the home conditions and 
experiences the children. Such 
procedure might promote better under- 
standing the part the teacher but 
would tend defeat the ultimate pur- 
pose teaching which promote 
citizenship, better living, and greater 
unity with equal opportunity for all 
our people—Americanism. 

The Carlsbad City Schools are work- 
ing toward the following goals they 
seek help the exceptional children: 

make him able meet his 
own needs 

make him able take part 
group experiences and share the 
successes and failures the group 

make him able give serv- 
ice others along with desire 

seeking get these things done 
for the child there are other things 
consider. First, help the child meet 
his own needs 
love, and affection, and emo- 
tional security, and the need im- 
portant. Until the child able 
meet his own will not 
able share with and serve others. 

The needs the bilingual child are 
the same those any other child. 
needs taught the same things 
other children. The bilingual child 
the Special Class not only has the 
handicap being exceptional but also 
the handicap having one language 
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spoken home and during his play 
time and another language which 
new him his school work. The 
exceptional child does not often have 
good use his native language when 
starts school the age six; there- 
fore, most the things any excep- 
tional child needs the study 
language the bilingual child needs also, 
and greater degree. 

The bilingual child comes the 
Special Class with little understand- 
ing his native language—he, all 
probability, has very limited vocabu- 
lary for speech and even this may 
mispronounced. The child may not 
able understand directions his 
home, The task, then, the Special 
Class teach this child the Eng- 
lish language such manner that 
may use meeting his own needs 
and his sharing with and service 
for others. must taught 
speak, think, and write lan- 
guage which entirely new him, 
but which will serve him well. 

The child must have this new lan- 
guage presented him concrete, 
direct manner. The room and ma- 
terials must attractive, interesting, 
and concerned with the work hand. 
There should many opportunities 
for actual experience with language 
immediately hand. library, 
colorful and interesting, play center 
with toys, blocks, puzzles, and games, 
construction corner with tools and 
materials for making and building, 
science corner with plants, fish, ani- 
mals, stones and other specimen in- 
terest and abundance audio- 
visual aids are all necessary equipment 
for the best instruction the bilin- 
gual child. 

The Spanish Classes Carlsbad 
City Schools are planned meet these 
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needs the bilingual child. During 
the first two weeks the school year 
the teacher spends the time doing two 
things: (1) learning about the chil- 
dren, finding out “where they are,” so- 
cially, economically, educationally, 
emotionally, and physically, and (2) 
planning the year’s work terms 
one unit. This unit work, which 
will take least year work out, 
will afford each child least the above 
five areas competencies. This year 
one Special Class for the seriously 
handicapped worked out unit en- 
titled Somewhere.” Two 
the cerebral palsied children have 
learned ride tricycles order 
able go. Both children have 
and with much effort, but alone. 


The trips are nearby places and 
the trips are taken foot tri- 
the case may be. Places 
visited are those concerned with the 
business section town and the resi- 
dential sections which are near 
hand. The first two days the week 
are spent studying the wheres, whys, 
and hows the trip. the last two 
days the week the trip summar- 
ized and conclusions are drawn from 
the week’s work. The last part the 
unit with places which 
require transportation reach. These 
will made various ways: auto- 
mobile, busses, taxicabs. There 
are plans made and read, and 
told, and written. There are signs, 
labels and directions understood, 
and best all they are learned for 
very definite, concrete, and interesting 
reason. 

Who are some these children? 
There Marie, Spanish speaking 
child years, who had attended 
regular classes since the age six, had 
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never really understood. She began 
copying all the words she knew 
could learn each day order that she 
might take them home teach her 
pre-school brother her Saturday 
play-school. Juan, aged eleven, also 
Spanish speaking, learned read 
labels and price markers, and then 
secured job for Saturday mornings 
his neighborhood grocery store. Ten 
year old Andres, whose mother stated 
that seemed understand Spanish 
better than his year old sister, and 
who knew and understood only two 
words toilet” 
—had attended regular classes only 
One day while Andres was one 
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his many trips the toilet there was 
knock the door—someone opened 
the door find very jubilant An- 
dres, who said stepped into the 
room, “Funny, funny Andres.” 
was his way—and how was 
his way! 

Two the bilingual children have 
made enough progress this class 
promoted more accomplished 
group class. 

Bilingualism handicap, perhaps 
the only one some cases, but the 
underlying problem and the overall 
manner handling the child gen- 
erally the same, except that progress 
slow, and persistent patience re- 
quired. 
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Speech Problems 


School Children 


DOROTHY DRAKESMITH 
Speech Clinic, University Iowa, 
City, Iowa 


HEN Miss was given the 
list her second grade 
pupils for the year she found 

the notation “problem child” after 
five names. (Rumor was that the first 
grade teacher the previous year 
would not return because she could 
not endure the group another year.) 
The achievement tests for the class 
were the lowest the school, although 
intelligence tests did not show simi- 
lar picture. Miss had always 
garded pupils “children with prob- 
lems”—not “problem children.” She 
maintained this view and investigated. 
She found that all five had rather 
severe problems associated with speech. 
Two were also unable read more 
than few words. She found that 
three-fourths the fights the play- 
ground involved one more the 
five. The rhythm class had been de- 
leted from their schedule because the 
children refused cooperate. One 
boy she learned “took things,” not be- 
caused needed them, but sort 
revenge for being teased about his 
speech. Miss conferred with the 
new speech correctionist and together 
they worked out effectiye program. 
The children found privilege 
speech class and other pupils be- 
came interested the progress they 
showed. Miss demonstrated her 
approval all members the class 


and they turn developed warmer 
feelings for each other. Progress was 
slow, but the time the class entered 
third grade many changes had 
occurred. The achievement scores, the 
classroom atmosphere, and the group’s 
morale showed improvement well 
the speech the five boys and 
girls. 

This situation being repeated 
some measure least school after 
school throughout this country. 
demonstrates the widespread influence 
speech difficulties and constructive 
efforts deal with them may have not 
only the speech handicapped chil- 
dren, but also their classmates and 
teachers and, deed, entire schools 
and communities. 

Understandable speech im- 
portant the child school 
the adult. Too often, academic 
achievement has been limited the 
amount participation oral activi- 
ties. Reading, geography, spelling, 
music, even art and arithmetic may 
quite difficult for the child who 
does not speak well. the child 
whose speech “average” “nor- 
mal,” special activities such debates, 
assembly programs, and even class dis- 
cussions may challenge in- 
spiration. For the child with 
tive speech they may frustrating 
and demoralizing. 
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These are the children for whom 
everyday talking task because they 
can not understood because the 
listener seems more intent how 
they talk than what they have 
say. They can not and should not 
ignored, for many reasons. Estimates 
suggest that from five ten percent 
all school children have some type 


speech problem, the estimate vary- 


ing depending the severity defect. 
Another fact import the positive 
prognosis for improvement. Many 
the speech difficulties can entirely 
erradicated. Nearly all can favor- 
ably affected the proper training. 

The previous illustration demon- 
strates the effect speech problems may 
have group. The effect the 
child himself, his opinion him- 
self, his security, and the development 
his personality, equally import- 
ant. 

Each speech problem has certain 
aspects that are individualized and 
different, but rather broad classifica- 
tion the more frequent types 
problems can made. This would in- 
articulatory defects, voice prob- 
lems, stuttering, and certain problems 
associated with some pathol- 
ogy. 

About seventy percent public 
school speech problems are the 
articulatory type. This type dis- 
order characterized errors 
speech sound production. The result- 
ing speech may nearly unintelligi- 
ble may contain only few 
errors. The range great. Some 
times sounds are omitted from words 
pot for spot; sometimes one 
sound substituted for another 
fum for thumb; sound may 
whistles sounds almost like sh. 


Articulatory errors tend in- 
consistently. child may use sound 
correctly some words sound com- 
binations, but not others. Although 
any sound may produced incorrect- 
ly, the the most frequently defec- 
tive, being involved half more 
school speech correction 

These articulatory errors are often 
falsely with the attitude 
that they will outgrown. true 
that even without any special training, 
there marked decrease the 
errors children during the first four 
grades, the largest decline occurring 
during kindegarten and first grade. 
Some feel that this implies that there 
need pay any attention chil- 
dren’s speech the primary level. 
The more sound implication that 
during these early years learning does 
proceed rapidly, and habits tend be- 
come fixed. period, therefore, 
when speech training can compara- 
tively more effective than any later 
age level. Moreover, known that 
without speech training during kinder- 
garten and the early grades from five 
ten percent the children not 
develop good articulation. They are 
the articulatory defectives for whom 
“maturation” not enough insure 
normal speech development. 


Since the early school years are 
period learning imitation and 
habituation through practice, the child 
needs good speech pattern follow 
and opportunity practice the 
pattern. Group activities the class- 
room can utilized for ear training 
and speech practice. The familiar 
nursery rhymes and repetitive poetry 
childhood are particularly useful 
this connection. also essential 
that the teacher have adequate speech, 
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since the constant stimulus which 
the children tend imitate. Speech 
activities are indeed “must” for all 
children this level. 

the primary grades moreover 
there are some children whose articu- 
latory errors are marked that the 
help trained specialist should 
provided for them. Especially chil- 
dren whose speech unintelligible 
that their oral reading also poor 
should receive speech correction. The 
child who can not understood may 
become embarrassed, frustrated and 
unhappy school. this early level 
—and later periods also—one 
the basic questions used de- 
termining whether particular child 
should have speech correction “Does 
his speech differ much from that 
other children that calls more 
attention his way speaking that 
what says?” so, needs 
help. 

articulatory 
errors throughout all six grades 
substantiated the well-known study 
Roe and (3) was 
stated their conclusion, “The lack 
significant difference the mean 
number errors between grades four 
and five and five and six would indi- 
cate that maturation does not effect 
any noticeable improvement sounds 
higher grades. This also evident 
the fact that many errors still exist 
the fifth and sixth grades.” 

even higher levels these same 
errors persist. With the increased 
value placed oral expression, the 
handicapping aspects articulatory 
problems are accented, recent 
study articulation grades seven 
through twelve Sayler (4), was 
found that the rate decrease 
errors throughout these grade levels 
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was very slight. Incidentally, boys 
did not make more errors than girls, 
but more boys than girls made errors. 
The important point that these 
errors persist spite “matura- 
tion” throughout the twelve years 
elementary and secondary school. 

Why some children have this 
problem, since most children not 
have it? there something physical- 
wrong with them? some cases 
dental irregularities may import- 
ant certain respects, but certainly 
they are not barrier distinct 
speech absolute predisposition 
faulty articulation. Perhaps the 
tongue The familiar label, 
really quite meaning- 
less. Some authorities feel tongue 
never tied sufficiently affect 
speech. All agree that significant 
tongue-tie indeed rare condition. 
the majority these articulatory 
cases there seems physical 
factor responsible—the structure and 
function the speech mechanism 
seems normal. 


The difficulty most cases 


seems faulty learning. These 
children just haven’t learned correct 
speech patterns. Why not? Perhaps 
they have had poor models—the par- 
ents may have used baby talk with 
them. Perhaps the parents themselves 
produced defective speech sounds. 
This particularly possible the 
parents learned another language be- 
fore English. some cases the child 
has not had adequate speech stimula- 
tion. may have been left alone 
great deal his parents may have 
been too busy talk him. Jane, 
for example, was left for most her 
first five years the care deaf- 
mute. Her mother and father came 
home about the time she went bed. 


whan 
ere 
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Although her hearing was normal, 
Jane found the “sign” language 
her companion more useful than 
speech. 


Since speech learned behavior, 
motivation important. parents 
anticipate every wish and want the 
child, may not have any need 
talk. result, his speech develop- 
ment may delayed. Emotional 
aspects the child’s environment are 
not overlooked possible con- 
tributory causes. Children who are 
over-protected, rejected otherwise 
emotionally insecure are particularly 
susceptible speech difficulties. These 
emotional aspects are not only casual, 
but often may also perpetuating. 

Intelligence has long been consid- 
ered prime factor relation 
speech. Various studies 
cated greated number speech de- 
fects among the 
groups. This does not mean that low 
intelligence always co-existant with 
articulatory defects. Such defects are 
found children all along the con- 
the very low ranges intelligence that 
speech development 
affected. 

Voice problems are less common 
than articulatory difficulties among 
school children, but are found often 
enough merit recognition. child 
may speak too loudly not loudly 
enough, his vocal pitch pattern may 
unsuitable for his age and sex, 
the quality may unpleasant. 

some cases physical condition 
noids that obstruct the nasal cavity 
may interfere with breathing and also 
result lack nasal resonance. 
cold laryngitis may cause tempor- 
ary unpleasant hoarseness. the 


adolescent period, some boys experi- 
ence voice breaks that are disturbing. 

Imitation again important fac- 
tor. The shrill high-pitched voice 
parent teacher may reflected 
the child. The nasal “twang” cer- 
tain areas another example. Per- 
sonality traits and voice are felt 
closely allied. The excessively with- 
drawn shy child usually speaks too 
softly. The tense excitable child may 
have high shrill voice. The very 
monotonous pattern often heard 
oral reading children usually not 
speech difficulty, but the result 
inferior teaching. When the child 
feels that the reading class for en- 
joyment, can more relaxed and 
ease. Then will read with the 
naturalness and flexibility speaking. 

Because differences definition 
and survey methods estimates vary, 
but least one every one hundred 
fifty school children labelled 
“stutterer.” Although less common 
than problems, 
mysterious aspects stuttering have 
attracted more attention it. 

Many theories causes and 
therapies have been developed and 
might discussed. However, 
would seem more profitable merely 
state some the known facts. Defini- 
tions vary with the point view, but 
terms present scientific knowl- 
edge the definition advanced John- 
son most workable: (1) “Stut- 
tering anticipatory, apprehensive, 
hypertonic 
other words, stuttering what 
speaker does when (1) expects 
stuttering occur, (2) dreads it, and 
(3) becomes tense anticipation 
and (4) trying avoid it. 

Stuttering does not appear 
hereditary. Nor the result 
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being tickled the feet during in- 
Physically—stutterers not 
seem differ any important 
spects from persons who not stutter. 
there were bio-chemical, neurologi- 
eal, other constant physical basis 
for stuttering, would indeed diffi- 
cult, not impossible, account for 
the marked and orderly variations 
severity stuttering. Stutterings 
occur only about ten percent the 
words the average case. All stut- 
terers have some situations which 
they have difficulty very little 
most, when talking themselves 
reading unison with others. All 
speakers find certain speaking situa- 
tions such those which they feel 
unsure the subject, more difficult. 
such times even the most fluent 
speakers are more hesitant. For the 
stutterer who has learned fear non- 
fluency and hesitancy speech the 
more urgently tries speak well, 
the more tension and fear experi- 
ences and the more difficult becomes 
the situation. 

More boys than girls stutter. There 
higher incidence speech prob- 
lems all kinds boys than girls. 
The child has usually been called 
stutterer before comes school. 
Most young children are quite repiti- 
tious and non-fluent. The vocabulary 
expanding rapidly and the child 
trying hard compete with adults. 
The average normal child, aged two 
five years, repeats syllable, word 
phrase forty-five times per one 
thousand words. The parents may be- 
come too conscious these normal 
bobbles the child’s speech and de- 
cide they are undesirable. their 
efforts make the child “perfect,” 
they call attention the hesitations 
and foster the idea that doing 
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something “wrong.” the child en- 
deavors please, follows sugges- 
tions such “stop, start again, take 
breath, ete.,” but finds they don’t 
help. learns fear non-fluency 
and dread it, and when expects 
doing grows more and more tense, 
blocking his that 
is—all the more. 

may develop many tricks. may 
substitute one word for another, 
avoid difficult situations, may 
develop facial grimaces trying 
“push out” the word, may stamp 
his foot whistle, may just 
avoid talking. gets older, 
may add more and more advoidant 
mannerisms his pattern blocked 
speech until bears little resemblance 
the simple normal non-fluency, that 
started out be. 

The treatment that receives 
school may quite important the 
development the stutterer’s attitude 
toward his problem. For child who 
has been held unduly high standards 
may intensify his anxiety. feels 
hurried because the teacher looks im- 
patient when his recitation takes 
longer, finds the same old “stop, 
start over” technique being applied, 
not included oral activities 
because his stuttering, will find 
school difficult and unpleasant place. 
The teacher establishes pattern for 
the class her acceptance the 
stutterer. she demonstrates her 
approval him the group will react 
similar fashion. School can 
positive factor his feelings 
security may have thoroughly 
negative influence. 

twofold need presented here: 
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(1) therapy and (2) prevention. prosthedontist, and speech correction- 


Therapy best directed compe- 
tent speech correctionist, with coopera- 
tive efforts the classroom teacher. 
One school system doing something 
about prevention: group parents 
pre-school children meets monthly. 
The speech correctionist given the 
opportunity talking with them about 
children’s speech development. When 
parents learn that the ordinary bobbles 
Billy’s speech are they are 
the parents gain better understand- 
ing the facts speech development, 
and the conditions that affect 
favorably and unfavorably, the chances 
their misevaluating their children’s 
speech are lessened considerably. 
Organic speech disorders: 

some children speech problems 
are found with certain 
physical conditions. One such condi- 
tion cleft palate. one child 
about every eighteen hundred inter- 
ference the growth processes during 
early fetal life results incomplete 
development the hard palate, soft 
palate, upper lip, any two 
all three these structures. The de- 
gree severity related other 
problems presented. the cleft ex- 
tends through both the hard and soft 
palates the normal separation between 
the oral and nasal cavities will miss- 
ing. result feeding will 
cult, health problems will accen- 
tuated, the voice will unduly nasal, 
and articulation generally will de- 
ficient. only the upper lip in- 
volved perhaps the only effect far 
speech concerned will arti- 
culation. early analysis the 
child’s needs and the cooperative 
teamwork the surgeon, orthodontist, 


ist imperative. 

Some program treatment will 
usually started before the child 
starts school. Seldom will 
completed this time, however. The 
child’s needs for special services are 
great for his speech will probably 
difficult understand, and his physi- 
cal appearance will unattractive 
many cases. Even after surgery the 
child will need special help. With ad- 
vanced surgical techniques, the use 
appliances and speech training, how- 
ever, reasonable large propor- 
tion cases assume that the child 
can become physically attractive and 
verbally adequate for most practical 
purposes. Very 
and planning are essential, however, 
order achieve good results. 

has been noted, child learns 
speak through imitation what 
hears. his hearing imperfect, 
will respond with the imperfect pat- 
tern has heard. The degree and 
type his loss will determine the 
type speech problem associated with 
the hearing impairment. The 
nosis the type hearing loss the 
responsibility properly qualified 
medical doctor, preferably otologist. 
For child with profound loss, spe- 
cialized education required, but 
children with relatively mild losses 
get along school given rea- 
sonable amount extra help. They 
must learn use visual and 
tic cues monitoning their speech. 
some cases lip reading will indi- 
cated. many hearing aid 
can used good advantage. 

These children need particularly 
included group activities. 
child who wears hearing aid will 
need instruction it’s use. 
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especially important that the child 
with impaired hearing—or any other 
special handicap—be accepted his 
classmates. One teacher introduced 
Jimmie the class the class pilot 
because used desk model hearing 
aid. Results were favorable, the chil- 
dren accepted him and his mechanical 
device proved asset. Hard 
hearing children often miss the words 
approval that other children rely 
for security. pat the back 
nod the head that lets the child 
know that belongs essential and 
beneficial. 

Rather infrequently children with 
speech problems associated with cere- 
bal palsy are found the public 
schools. This injury the brain re- 
sults wide range involvements. 
about two-thirds the cases educa- 
tion profitable. Some are 
involved, however, that special 
schooling required. about sev- 
enty percent the cases cerebal 
palsy, speech involved. 

Most children with cerebal palsy 
who are found schools have 
relatively mild involvements. Speech 
therapy usually needed for them and 
their school program must arranged 
avoid over fatigue. 


capped School Children. (Harpers, 1948). 
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lation the Elementary Grades. 
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Since tension particular 
lem, the atmosphere the classroom 
important. Relaxation both men- 
tally and physically oriented. the 
teacher sympathetic, friendly, and 
understanding, the class will reflect 
her attitudes. such situation the 
cerebal palsied child gains feeling 
security that make great difference. 
Speech training, physic-therapy any 
other type training can more 
effective when has such basis 
feelings confidence, social accept- 
ance and “social well-being.” 

These, then are some the speech 
problems school children. They de- 
mand not only recognition, but sensi- 
ble consideration. These children 
not want mere tolerance pity, but 
they want acceptance and the neces- 
sary special training. schools are 
develop effective adults, all aspects 
child must considered. The 
frustrations and humiliations being 
different are largely unnecessary. All 
children, all individuals, have differ- 
ent unique abilities, talents, quali- 
ties—and flaws shortcomings. 
The most important consideration 
that all are entitled our 
society chance happy and 
secure, 
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Music Therapy 


for the Handicapped Child 


Alverno College Music, 
Milwaukee, Wisconsin 


child who physically 

mentally handicapped ex- 

ceptional child and, 
merits special consideration. Although 
like other children fundamental- 
ly, there considerable difference 
his capabilities. When one compares 
him with other children, emphasis 
must placed likenesses rather 
than differences. He, too, must 
educated accept the duties life 
and citizenship. 

Music can have definite influence 
his education. Many present-day 
schools recognize the need music 
education and include music their 
integrated program. The physically 
handicapped child, however, often 
not able attend these schools. 
has the opportunity receiving 
general education either the form 
appears, however, from experience 
and observations that does not have 
sufficient opportunity receive 
music education. may assumed 
that the music education which 
given the average child should also 
made available the handicapped 
child. fact, observations and ex- 
periments made institutions are evi- 
dence the beneficial influence 
music the physically mentally 
handicapped child. 


faculty member and two students 
the Music Therapy department 
Alverno College Music conducted 
series experiments with music 
the Milwaukee Children’s Hospital. 
The first subject the experiment was 
Buddy, colored boy. was afflicted 
with tuberculosis the hip bone and 
had one leg several inches shorter than 
the other. Because inferiority 
complex, Buddy would not participate 
the activities conducted 
the occupational therapist. was 
real challenge the experiment 
had never attended school and, al- 
though was eight years old, showed 
mentality five years. Here was 
boy who needed excel some- 
thing. needed the experience 
successful accomplishment. The prob- 
lem was how win his confidence and 
prove him that playing the piano 
would just easy for him 
was for other boys and girls. was 
necessary, therefore, use the proper 
approach order assure success 
the very first lesson. 

Since the pictorial approach de- 
lightful and fascinating the young 
beginner, books this kind were given 
Buddy. immediately became 
engrossed the colorful pictures 
paged through the book. 
stopped the picture the “Three 
Bears,” and, with the aid the teach- 
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er, recalled the story the bears and 
Goldilocks. While the teacher sang 
and played the song several times for 
Buddy, unconsciously sang with 
her. Thus, incidentally learned the 
melody and established the rhythm. 

then focussed his attention 
the fingers the teacher they 
played and down the three black 
keys. his amazement was able 
discover the houses the bears, the 
three black keys, the piano. 
then made attempt play the 
song and, since played correctly 
the first time, was eager try 
pletely forgot the awkwardness his 
position. Encased hip cast, lying 
flat across the piano bench, balancing 
himself first one elbow, then 
the other, became intensely absorbed 
this new experience. 

There was handicapped mind 
spirit here. ‘That sho’ was fun!” re- 
marked the boy was carried back 
the ward. The occupational thera- 
pist reported that Buddy shared this 
experience enthusiastically with his 
companions. 

tests and trials were conducted the 
Milwaukee Children’s Convalescent 
Home. Here, the group children 
selected for the experiment included 
many who were prone position be- 
cause tuberculoses the spine 
Perthe’s disease, condition unde- 
veloped hip joints. Others the 
group were confined wheelchairs be- 
cause cardiac condition, osteomye- 
litis, asthmatic disturbance. 
piano class was organized. Since these 
children needed several years hos- 
pitalization, was thought that 
piano class would serve means 
education rather than pure recrea- 
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ton. Because the features the 
series books used, the children were 
unhampered the problems nota- 
tion and once acquired the freedom 
and facility manipulate the entire 
keyboard. This new procedure was 
encouraging even the slower chil- 
dren who could not grasp things too 
readily. They easily perceived the 
meaning many the abstract ideas 
implied the study music through 
the concrete activities the series. 

the course the experiment, the 
original pictures and melodies that the 
children created were stimulating 
the imagination. interest grew, 
new assurance was gained. was 
pleasant surprise for them discover 
their drawings and musical composi- 
tions displayed the bulletin board. 
Playing periods increased their inte- 
rest this new and gratifying activ- 
ity. 

The piano class was followed 
fun” time, which the en- 
tire group was brought in. They came 
beds, wheelchairs, carts, and 
They all enjoyed children’s 
recordings descriptive stories set 
music. Group singing, “party 
time,” one youngster called it, 
proved pleasant diversion from 
other class duties. Less handicapped 
children enjoyed doing what the music 
suggested, such hopping like bun- 
nies, galloping like horses, tip-toeing 
like fairies, marching like soldiers. 
spirit helpfulness prevailed and 
there was complete lack self- 
consciousness the group. 

All the various activities 
which the group took part the ex- 
periment contributed cow-boy 
play which all the children partici- 
pated. Each child, accordance with 
his capabilities, had special role 
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fill. Choral groups, solo dancers, and 
instrumental performers, all color- 
ful cow-boy and attire, com- 
bined produce gay western scene. 
The audience, composed doctors, 
nurses, and occupational therapists, 
left the performance with new appre- 
ciation the tremendous effect 
music the lives these children. 


the average school the music 
instructor need not deal with the 
pled, the blind, the deaf child, nor 
with the child afflicted with severe 
ease heart disease; but her pri- 
vate teaching she can often have real 
opportunities for the 
application music. This thought 
brings mind the John, vic- 
tim infantile paralysis. John was 
stricken the age six, when both 
arms were paralyzed. Three months 
after the onset the disease was 
brought home, and the next few years 
were given over operations, baths, 
exercises, and private education. 
comparatively short time, the use 
the right arm was restored; but was 
evident that the left arm would al- 
ways remain useless, 

his eleventh birthday, John was 
given piano his parents. Because 
his immediate interest, they were 
persuaded find instructor for 
him. For two years this teacher 
arranged compositions for the right 
hand alone; and during this time she 
found her pupil very apt and most in- 
terested the study music, which 
remained uninterrupted for period 
eight years. The following excerpt 
letter from his mother will reveal 
the part that music has played his 

John was naturally left-handed child. 


was very efficient with the left hand 
and learned write and everything 


with spite all could do. The 
doctor said should not force it. Con- 
sequently, when the left hand became 
permanently paralyzed, John had learn 
write and everything with the right 
hand. This, itself, was hindrance 
overcome. 

feel very fortunate having found 
piano teacher for John. Playing the 
piano has given his right hand something 
which, turn, has helped give 
him the confidence needs. Piano les- 
sons developed his ability read music 
that now progresses more rapidly 
his baritone horn and his voice les- 
sons. plays the high school band, 
sings the choir, and does solo work 
both horn and voice. also belongs 
the Guild high school and 
better mixer and gains popularity. 
John not all embarrassed when 
plays sings alone for audience. 

Because there were many things 
could not child, his music, espe- 
cially the piano his younger years and 
now the horn and singing, has done much 
compensate for the paralyzed left arm. 
has given him wonderful outlet. 
sings and plays for the sheer joy it. 

John never complains and does not seem 
miss the paralyzed arm, the right arm 
has been kept busy. know that 
music has given him something worth- 
while life. Because interested 
all phases has expressed de- 
sire continue and possibly specialize 
some form for his life work. The 
piano lessons during his early years have 
done much form the background for 
his interest music today, which giv- 
ing him the security needs. 


John now nineteen. only 
child. Before his illness was shel- 
tered the extreme and had little so- 
cial contact with other children. The 
letter quoted above strong evidence 
the socializing effects music may 
have prepare the way for well- 


adjusted adulthood handicapped 
child. 


Another example the therapeutic 
value the private studio 
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the case Larry, who was born 
with spastic paralysis both legs. 
addition this handicap, suffered 
from general weakness, poor vision, 
lack coordination, and almost com- 
plete flaccidity the finger muscles. 
Besides this, Larry mentally re- 
tarded. Now, his fifth year 
ond grade level. Chronologically, 
ten. When Larry was eight, his 
general state listlessness prompted 
his parents seek some kind 
stimulation for him. Their first con- 
sideration was music. Despite the 
weak condition his finger 
Larry began the study piano which 
soon developed into real therapeutic 
aid. Music became for him source 
joy. His accomplishments 
awakened him feelings self-con- 
fidence and responsibility. His former 
attitude indifference after school 
hours changed one healthy inte- 
rest. considered his practice peri- 
ods duty and followed his schedules 
conscientiously. spite his men- 
tal disability, constant repetition and 
drill made possible for him take 
part several recitals. His selec- 
tions, five six number, were com- 
mitted memory and played with 
definite poise and good rhythm, The 
elated expression Larry’s face after 
each these successful performances 
drew response from the 
audience. Although his physical con- 
dition steadily declining, his present 
spirit physical and mental endur- 
ance seems the result least 
part, his music education. 


The rumor what music had done 
for Larry inspired Lucy’s parents 
give their child opportunity 
study music. Lucy, eight-year-old 
victim fever and asthma, 
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was under private tutorship. com- 
pliance with the physician’s orders, 
she was kept bed during the entire 
forenoon. This was very wearisome 
period for her. Her parents arranged 
for music lessons and transferred her 
the living room where she could 
play the piano from her bed. This 
enabled her intersperse her long rest 
period with short intervals piano 
playing. Thus, the morning hours 
passed more pleasantly and quickly. 

The mentally deficient offer vast 
field the music therapist. These 
children, more than any others, need 
music the sense the 
word. They are socially, mentally, 
physically, and spiritually need 
its influence. can provide for 
them the emotional outlet that neces- 
sary for happy living. helps 
promote feeling self-respect and 
well-being. often assists,in the de- 
velopment stability and physical co- 
ordination which characteristically 
lacking them. 

The mentally deficient child must 
eared for schools specially set 
for his type, where graded 
according his mental age and capa- 
city rather than his chronological age. 
Some few educators private institu- 
tions have been aware, and more are 
becoming aware, the importance 
the schools for the mentally 
deficient child. Songs about the sim- 
ple things everyday living are sung 
the child short sentences set 
melody. All these songs can 
presented with accompanying gestures 
that indicate the meaning the words. 
After weeks apparent unawareness 
the child eventually gives way some 
single movement which gradually 
followed another and still another, 
until last imitating the motion 
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the teacher has been patiently re- 
peating. Part the secret success 
the whole endeavor repetition and 
more repetition. Through the little 
songs the child learns speak, 
things for itself, and, general, 
learns how live. The tell the 
child what do, and why. The 
following illustration the kind 
song taught: 


“When was two mother used 
hold cup 
But now I’m three 
hold cup myself, you see, 
And never spill drop me.” 


During the song the child enacts the 
motions drinking, and the end 
inspects the uniform see drop 
has been accidentally spilled. 

The song quoted above was used 
with the kindergarten group well 
older group similar mentality. 
Most the activities were conducted 
groups where one child could imi- 
tate the other. Great care was taken 
notice each little improvement and 
comment it, for these children 
love perform, once they have found 
their place and are able what 
others can do. Some had learned their 
first words through these little songs 
and nursery rhymes. 

The younger children marched, ran, 
skipped the music the piano. 
Older children joined folk dances, 
pantomines, drills. Some few 
displayed greater development 
aesthetic appreciation through ballet 
dancing. All these activities con- 
given for parents and friends. This 
play, enhanced colorful costumes, 
provided real opportunity for the 
children perform and develop 


feeling self-confidence and import- 
ance. 

This feeling importance was 
especially noticeable Pauline, 
little mongol. She had the distinctive 
features and characteristics her 
type. She was brought the school 
the age five months and her entire 
education has been based this theory 
music education. She now nine 
years old. Her capabilities seem far 
above the average mongol, for she has 
learned speak quite well, has devel- 
oped soprano voice, and now able 
sing solos. This unusual 
accomplishment, for the mongoloid 
type has characteristically low- 
pitched voice decidedly limited 
range. ballet dancing she competes 
with teen-agers, who were not enrolled 
this school until after having been 
“pushed” through the grades 
regular school. 
ments could not compare with those 
Pauline because faulty habits and 
lack proper speech training; many 
them had been unable speak until 
the age five six years. 

another group was seven-year-old 
Elaine, microcephalic. This child 
was brought the school the age 
four when she showed little activity, 
gave evidences speech, and was 
weakened physical condition. 
During her three years attendance 
this school, she developed physical- 
and learned speak, sing, and 
dance. Contrary the natural tem- 
perament the microcephalic, Elaine 
has become happy child and ex- 
presses love singing. 

Another child this group, hydro- 
cephalic, gives promise overcoming 
some degree the handicap she suf- 
fers. Through singing she learning 
speak clearly. She, too, would 
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appear have been hopeless victim 
without the special training she re- 
ceiving. 

obvious from the above experi- 
ments that music great value 
the exceptional child. its use with 
the physically handicapped, helps 
compensate for deficiencies and 
promote spirit endurance and pa- 
tience. also contributes greatly 
the academic and social development 
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the mentally deficient child. Both 
the physically and the mentally handi- 
capped welcome avenue ex- 
pression and much-needed 
tional outlet. Music has definite 
therapeutic function its relation 
these handicapped. The field music 
therapy for the physically and men- 
tally handicapped offers challenge 
educators who deal specifically with 
the exceptional child. 


BOOK REVIEWS 


Early Years School. Forest. 
New York: McGraw-Hill Book Company, 
XIII and 381 pages. $3.75. 


“Early Years School” textbook 
for students early childhood education. 
Present-day theory and practice are briefly 
presented the opening chapters. third 
chapter discusses child growth patterns 
relation educational projects. The re- 
mainder the book devoted the cur- 
riculum and the services which the modern 
school offers young children. Throughout 
the book, emphasis placed upon the new 
curriculum that evolving meet the 
needs continuous growth process. 

WILLIAM 


Audio-Visual Teaching Techniques. 
Dean (Dubuque: Wm. 
Brown Company, 1949) $2.75. 


This book will welcomed every 
serious teacher who desires handbook 
syllabus for guidance the correct use 
audio-visual techniques instruction. 
Emphasis placed the fact that audio- 
visual instruction not separate method 
teaching. Audio-visual materials are 
value only when used integral part 
the instructional process. The book pro- 
vides sources audio-visual materials 
correlated with many teaching concepts. 

The appendix contains wealth in- 
formation on: sources information and 
materials; sources equipment and sup- 
plies; exercises and laboratory problems; 
and, threading charts five leading film 


projectors. addition, there are many 
interesting illustrations. Drawing from 
his years experience educator, 
Professor McClusky has presented prac- 
tical book with the underlying philosophy 
based education democratic so- 
ciety. New York Uni- 
versity. 


The Gates Open Slowly: History 
Education Kentucky, Frank McVey 
(Lexington: University Kentucky Press, 
1949). $4.00. 


Here outstanding book that should 
read every responsible citizen in- 
terested furthering the educational sys- 
tem his state. Well documented, but 
easily read. The book important for 
the following reasons: First, the author 
has capably and clearly presented the 
problems that faced the schools their 
gradual development; Second, Dr. 
courageously advocates removal the 
“color line” education; and third, 
experienced educator who has been 
teacher, administrator, member 
many educational survey groups, and 
president two state universities. For 
twenty-three years the author was presi- 
dent the University Kentucky until 
his retirement 1940. 

“The Gates Open Slowly” more than 
realistic practical philosophy, based 
many years broad experience. 
New York University. 
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Special Education 


Britain and Australia from 


School Manager’s Viewpoint 


Board Managers, Rugby, England 


HERE has been growing con- 

sciousness recent years the 

need provide special educa- 
tional treatment for sub-normal chil- 
dren who, for variety reasons, 
cannot keep pace with normal children 
school. The problem has become 
most acute those countries where 
standards education are high and 
where educational methods have been 
steadily advancing. certain cases, 
such the blind and the deaf, special 
facilities have been available for some 
years; but only now that adequate 
provision being made for all types 
subnormal children the broad 
plan education. 

Interest this subject not con- 
fined teachers and 
but others, business men who are also 
members the boards management 
schools, have been concerned for 
some years over this problem. This 
viewpoint primarily that par- 
ent and layman. 

The problem, presents itself 
the school authorities to-day, that 
dealing with about 10% pupils 
school age who require special edu- 
cational treatment some kind 
other. very small number these 
children, probably not more than 
per 1000, are possible uneducable the 
remainder can, under favorable cir- 
cumstances, reach reasonable stand- 
ard education and most them can 
fitted take their place useful 


and self-supporting citizens. pro- 
vide for the widely varying needs 
this minority one the most import- 
ant tasks confronting today the 
world education. 


The 1944 (British) Education Act, 
and certain others which have ampli- 
fied it, defines the responsibilities 
the local education authorities first 
provide primary and secondary educa- 
tion, secondly arrange for nursery 
schools, and thirdly ensure (in the 
words the Act): “That provision 
made for pupils who suffer from any 
disability mind body provid- 
ing, either special schools otherwise, 
special educational treatment, that 
say, education special methods 
appropriate for persons suffering from 
that disability.” 

The previous Act 1921 made re- 
ference only special schools and 
many these, particularly for the 
blind and deaf, had been operation 
for long time period, most them 
being run voluntary organizations. 
was estimated that 1938 there 
were about 50,000 children special 
schools Britain. This represents 
about only the school popula- 
tion that, the basis 10% 
sub-normal, further 450,000 children 
need special attention. The new Act 
makes provision for this and Minis- 
try Education Pamphlet (No. 
“The Nation’s 
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Schools. Their place and purpose, 
states follows: 

better remove some chil- 
dren entirely from the environment 
ordinary school which they are 
too conspicuous, and educate them 
special but others, the ma- 
jority, are better retained the group 
children which they are found, 
and educated form members that 
group. Hence the new act recognizes 
that special educational treatment may 
given ordinary schools where the 
child would benefit more from this 
than from education special 

The children need special 
treatment are divided into groups 
and rough estimates the numbers 
each group (in Britain) have been 
made. These are follows: 


Number 
per 1,000 Pupils 
0.2 0.3 
1.0 
0.7 1.0 
1.0 upwards 
estimate available 
0.2 0.5 


Group 


Blind 

Partially sighted 

Deaf 

Partially Deaf 

Delicate 

Diabetic 

Epileptic 

Educationally 

subnormal 100 

Maladjusted 
10. Physically 
11. Speech defects 


generally accepted that, for 
the totally blind, treatment special 
schools the residential type essen- 


tial. The total number educable 
blind children Britain about 
1,200 and special schools are available 
for the whole this group. 
The partially sighted cover wide 
range, and treatment will depend 
the degree blindness and whether 
any improvement sight expected. 
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The worst cases will have treated 
special schools with the totally 
blind but there are many less serious- 
affected who can dealt with 
normal and open-air schools which 
special provision can made mini- 
mize the handicap poor sight. 

The deaf are larger group than 
that the blind, and various boarding 
schools are available. again 
generally agreed that total deafness, 
with which often associated 
dumbness, muteness, needs treat- 
ment special schools the residen- 
tial type. this case primary 
importance that training should 
started soon possible, preferably 
before normal school age, since more 
special type educational treatment 
required for the totally deaf than 
for any other type handicapped 
child. 

The partially deaf, like the partial- 
sighted, covers broad range, but 
the majority can benefit fully from the 
education provided the normal 
school. Given reasonable 
favorable position class, individual 
hearing aids and tuition lip reading, 
they can take their place with normal 
pupils. 

Good work has already been done 
over period years the provision 
open-air schools both the day 
and boarding type for delicate chil- 
dren. These schools cater children 
whose health such that they need 
special medical attention conditions 
that will help restore them nor- 
mal health. The title the schools 
derived from the character the 
buildings and education the open 
air only one feature the treatment 
provided. This includes provision 
meals, more leisurely curriculum 
with special rest periods, close medical 
supervision and careful liason with the 
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children’s home. rule, children 
attend open-air school for periods 
not less than months, but many 
cases may much longer where 
the illness such that does not yield 
treatment where home conditions 
make advisable retain the child 
the school. 

The group who are classified 
diabetics are group about which there 
are few statistics and which has re- 
ceived little attention 
Only the serious cases have received 
hospital treatment, but known 
that many children suffer from the 
milder forms this disease and should 
receive early treatment. all stages 
dieting essential and the 
proposal provide hostels for dia- 
children that strict control can 
exercised over their food while they 
attend normal schools. this group 
the special treatment does not apply 
their education such, but involves 
that close supervision their health 
which essential with diabetics. 


There are Britain residential 
schools for children, with 
accomodation for slightly over 600 
pupils. This provides for only about 
20% the cases which could with 
advantage treated such schools; 
yet fact that the number 
applications does not greatly exceed 
the accommodation available. Parents 
seem loth allow their children 
attend special school, even though 
impossible many cases for 
epileptics attend normal schools due 
the frequency the fits. The prob- 
lem further complicated the fact 
that many are mentally sub-normal 
otherwise defective and this increases 
their handicap. Some those not 
very seriously affected may able 
find their place ordinary school 
but the group whole not very 


well catered for and there urgent 
need for more day special well 
residential schools for these children. 

The educationally sub-normal 
far the largest group and ranges from 
the mental defective the slightly 
backward child. merges into the 
possible uneducable child the one 
extreme and the normal child the 
other. The subnormality may due 

Some subdivision the group 
terms intelligence quotient possi- 
ble. With I.Q. below about 50- 
55, child considered outside the 
range the normal educational sys- 
tem and needs treatment 
tution for the mentally defective. Pro- 
vision for such severely handicapped 
children has been available Britain 
for least years and, this coun- 
try, children this type can best 
dealt with institution. 

with the group children with 
ranging from 90, various- 
the total attending schools, that the 
schools are chiefly concerned. 
per 1,000, with 55-65, need 
attend special boarding 
there are some, probably per 1,000 
within the range 65-75, who can best 
dealt with the day special school 
the rest can allowed remain 
normal schools but with provision 
meet their need for some special treat- 
ment. 

The 1944 Act noteworthy that 
proposed abolish the stigma 
attached the special schools 
bringing them within the framework 
the normal educational system, and 
also providing, within the ordinary 
schools, special classes and facilities 
for those children who will benefit 
such facilities within the ordinary 
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schools new conception and 
ideal which has yet worked out 
fully practice. Considerable elas- 
ticity being allowed the working 
out the plan and each school will 
expected develop along the lines 
best suited its own particular needs. 

Maladjusted children form group 
which, unfortunately, appears in- 
creasing. Britain, the recent war, 
with its evil effect home and family 
life, has left its train many prob- 
lem children. These 
attention even though they may 
normal intelligence and not need 
special educational training. 
some cases this handicap combined 
with some other weakness that the 
child requires both medical and psy- 
chological treatment. case re- 
quires careful examination and skilled 
treatment; where home conditions are 
the root the trouble then board- 
ing school may the answer. 


Special schools are available for 
crippled and other children with simi- 
lar handicaps and where the disabil- 
ity serious the residential school 
recommended. Such schools usually 
make feature handicraft training 
that the children are equipped with 
trade suited their particular abili- 
ties and limitations. this group the 
special treatment governed largely 
the type physical handicap and 
not usually mental inability. 
Such children not infrequently 
secondary and university education 
despite their handicaps. 

The speech defective the last 
group, and this trouble very often 
associated with one more the 
other handicaps. Stammerers form 
far the most important section and, 
although with many children stammer- 
ing only temporary phase, with 
others may become permanent dis- 
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ability. Early treatment, coupled with 
understanding and careful handling 
the teacher, can effect cure. Only 
exceptional cases necessary for 
such children attend special 
school occasional classes speech con- 
trol and attention medical psy- 
chological causes which may the 
root the trouble, will most cases 
enable the children continue their 
education normal schools. 

this brief review the provi- 
sions being made for special education- 
treatment Britain, there are these 
further points which may inte- 
rest. realized that early recogni- 
tion the need for special treatment 
the greatest importance. The 
1944 Act therefore makes provision 
either the request the parents 
the local education authority ascer- 
tain what special treatment, any, 
needed. Furthermore, becomes the 
responsibility the education author- 
ity provide such treatment free 
charge. 

With regard special schools the 
maximum size class has been laid 
down follows: 


Deaf, partially deaf 
and speech defects 
Blind, partially sighted 
and Maladjusted 
Educationally sub-nor 
mal, epileptic and phy- 
sically handicapped pupils 
Delicate and diabetic pupils 
The need for small classes the 
special schools obvious and 
these figures represent desirable ideals 
which are not easily achieved the 
face present day space and staff 
limitations. The present size 
classes the primary schools be- 
tween and pupils and this allows 
the teacher little opportunity giv- 


pupils 


pupils 
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ing personal attention any particu- 
lar children. The ideal being aimed 
any far this applies only 
the case the secondary grammar 
schools which this maximum has 
been for consid- 
erable time. 

The selection and training suit- 
able teachers give special educa- 
tional treatment matter great 
importance and much remains 
done providing courses training 
for those who will taking the 
cial classes within the ordinary 
schools. The specialized training 
those who are teach the blind and 
the deaf has already been evolved over 
period years and well estab- 
lished 

Teaching work this kind calls for 
skill and perseverance the highest 
degree and the Ministry Education 
Pamphlet previously referred puts 
very well follows: “Patience and 
understanding, and generous sym- 
pathy with children, are particularly 
valuable dealing with those who are 
handicapped. Only those who have 
real interest the individuality 
their pupils are likely successful 
feel happy this work.” 

With population only about equal 
that London and concentrated 
chiefly the five capital cities, the 
Australian problem smaller mag- 
nitude though otherwise similar 
kind that being faced Britain; 
and would appear that they have 
made rather more progress tackling 
it. 

The same principle has 
been followed laid down the 
1944 Act namely the use special 
schools for the minority and special 
classes the normal schools for the 
remainder, Their choice name 


has been very happy and they refer 
“Opportunity” schools and grades. 
was the mention this name that 
first attracted the writer day 
school Brisbane where about 
children attend. The headmistress, 
full enthusiasm and Irish wit, and 
herself rather crippled, has staff 
one man who teaches 
handicraft work. The school 
old building but has been well 
equipped and tastefully decorated 
the art mistress. 

The children come from wide 
range homes and include all types 
handicaps. Some have I.Q. 
low while others were over 100. 
One boy and his sister, aged about 
and 12, who had never been school 
before, had after only two 
the school begun read and write 
quite well. Within six months was 
expected that they would able 
boy, tongue tied through stammering, 
sang song with great pride and with- 
out any faltering. 

They work simplified 
lum and emphasis handicrafts 
and games, many which had been 
specially planned help those with 
physical handicaps. For 
such reading and arithmetic, the 
school divides into six groups with 
atmosphere the school was helpful 
and the children obviously loved it. 

Another special school visited was 
Melbourne. This was the resi- 
dential type intended deal with the 
most difficult cases the area. There 
was trained psychiatrist and al- 
moner attached the school well 
resident medical officer, matron 
and specially trained staff. There 
were about pupils, with 
ranging from 80. was being 
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treated experimental unit and 
classes were limited 
was again handicrafts such 
weaving and carpentry. The children 
all seemed very happy and the 
atmosphere was excellent. 


the Melbourne area they have also 
day special schools, which take chil- 
the ordinary primary schools, there 
are “opportunity” grades for those 
children with I.Q.’s 85. Two 
the schools with these special grades 
were visited and their work observed. 
They are limited size pupils 
and where necessary two more such 
classes are formed within the one 
school. Teachers for these classes 
have undergo extra year’s train- 
ing and are specially selected for 
the work. They are allowed wide lati- 
tude arranging their programme 
and they manage introduce great 
variety and are encouraged try new 
methods. There special allowance 
made for the purchase extra equip- 
ment material for these classes and 
consequently they were very well sup- 
plied with teaching aids. Where there 
single class only, the rather wide 
age range overcome subdividing 
the children into smaller groups for 
necessary subjects such reading and 

all the schools special records are 
kept all children undergoing spe- 
cial treatment and their progress 
watched. Victoria there 
Department Mental Hygiene 
attached the State School Depart- 
ment which responsible for all this 
work amongst the children. 
was evident from the little was 
able see that they are tackling this 
problem most resolutely and that ex- 
cellent work being done. The in- 
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structions the teachers the oppor- 
tunity grades are worth quoting 
part, follows: 

“Every effort must made pre- 
vent any stigma attaching pupils 
opportunity grades. has been found 
practice that this may best 
achieved making the grade in- 
tegral part the school many 
ways possible, and having the 
grade only that type child for which 
has been specifically designed. 
Teachers should warned the most 
explicit terms not discuss the men- 
tal disabilities dull pupils within 
the hearing the pupils themselves 
other pupils the school. 
threaten children with transfer the, 
opportunity grade for disciplinary 
reasons strictly forbidden.” 

from the Ministry Education 
Pamphlet referred earlier. This 
sums the position follows: 


“Tt sometimes asked whether the 
provision special education, special 
schools and classes, and extra teaching 
for handicapped children worth the 
trouble and expense involved. Are 
these children not the least profitable 
the community? Would not 
best concentrate the normal and 
the bright and only when their needs 
are fully met worry about the handi- 
capped 

“Tt tribute the increasingly 
humane social consciousness the 
community and the work the 
special schools the past that these 
questions are now less often asked, but, 
when they are asked, answers can 
given. From the Christian standpoint 
believe the worth every hu- 
man soul, from the democratie the 
opportunity education for everyone, 
from the national the value every 
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child potential member the 
community. Every child who not 
quite ineducable should, are 
live our beliefs, have religious 
and moral education, and brought 
munity can become. For all 
these reasons should what 
can for handicapped children. few 
them will not self-supporting 
when they grow but their education 
will make them better members 
their family circle, better neighbors, 
less troublesome patients should they 
have live hospitals institutions 
and possibly enable them contribute 
something cash, and, more import- 
ant, happiness their household. 
The vast majority the handicapped 


MASTER’S DEGREES OFFERED 
VOCATIONAL EDUCATION 
EXTENSION EDUCATION 


PHYSICAL EDUCATION 


Specialized EDUCATIONAL OPPORTUNITIES 
COLORADO COLLEGE 


Spend the summer the Rockies where recreational facilities are 
unexcelled—enjoy hikes, tours, trout fishing—fun for the family. 


INDUSTRIAL ARTS EDUCATION 


GUIDANCE AND COUNSELING 


“PRACTICAL EDUCATION MILE-HIGH LEVEL” 
TWO FOUR-WEEK TERMS 


For Information, write Director Summer Session 


COLORADO COLLEGE, FORT 


however can with appropriate educa- 
tion become self-supporting. The un- 
educated and untrained blind deaf 
person practically unemployable; 
the educated one can support himself 
and family. The uneducated men- 
tally retarded child grows into 
unemployable unstable casual work- 
er; the educated one into more de- 
pendable and useful citizen. The un- 
educated cripple burden his 
family; the educated one may become 
useful worker. This applies 
every category the handicapped. 
well humanity, everything 
possible equip these children take 
their place self-reliant and responsi- 
ble members the community.” 


COURSES AVAILABLE 


Psychology 

Education 

Librarianship 

For teacher-librarians who wish 
qualify under regulations the 
North Central Association. Courses 
basic those given professional 
library schools. 
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Special Education 


Britain and Australia from 


Viewpoint 


EDWARD JORDAN 


Indiana State Teachers College, 
Terre Haute, Indiana 


subject Special Education 
the British Isles must 
approached with realization 

the vast differences tradition and 
government which exist between the 
two great English speaking democra- 
cies. The United States assso- 
ciation States and Territories with 
clearly defined rights, with Federal 
Government possessing only restricted 
rights over internal happenings the 
smaller units, whereas centralized gov- 
ernment has been developed Great 
Britain since the days the first 
Tudor monarchy. The process cen- 
tralization England has been carried 
logical conclusion the Educa- 
tion Act 1944 which reduced the 
number administrative units con- 
cerned with education some 120 city 
and county units all. 

Another factor making for great 
differences the tradition the 
“Voluntary System,” whereby 
churches other bodies have always 
been allowed set schools other 
institutions and have them supported 
the public funds subject solely 
the evidence that their functions were 
being efficiently carried out when in- 
spected the officers the Ministry 
Education the Ministry 
Health, whichever was primarily con- 
cerned with the work. 


This attitude due the fact that 
church and other voluntary groups 
were providing all the educational 
facilities Great Britain prior the 
Education Act 1870, which made 
free and compulsory primary educa- 
tion available the masses for the first 
time. Later legislation 1903 
was necessary for the situation 
clarified but the position, essence, 
has been, that any body showing the 
need for certain educational facilities 
and willing provide the buildings 
and land, could establish schools and 
have the cost maintenance and staff 
salaries defrayed from the public 
purse. Some 65% the educational 
costs all cases comes from the cen- 
tral exchequer treasury, while the 
remainder met from local taxes, city 
county may the case. Thus 
may seen that Special Education 
England was being provided for 
certain classes handicapped children 
long before the State stepped de- 
fray any the costs involved. 

Schools for the Deaf and Blind, and 
least one Royal Institution for the 
Mentally Retarded, were existence 
the early part the Victorian Era 
and was considered part the 
Christian duty the wealthy 
scribe the annual expenses and en- 
dowments such institutions the 
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Royal School for the Deaf, Margate, 
and the Royal School for Blind, and 
the Royal Earlswood Institution for 
the Mentally Retarded, when the 
Royal family were willing interest 
themselves and give cash support 
the work. 

Obviously such institutions which 
were often restricted the handi- 
capped one religious denomination, 
and, where admission depended the 
votes the paying subscribers, were 
only able touch the fringe the 
problem and was left the more 
enlightened “Education Committees” 
the larger cities anticipate 
some cases the legislative actions 
the Parliament and spend their tax 
revenues the establishment classes 
and schools, sometimes residential, for 
such children the Partially Deaf, 
Partially Blind, Speech Defective and 
Crippled children. 

From 1903 the position was clari- 
fied and was legally possible for 
any city, county borough, county, 
amalgamation any such bodies, 
establish special schools and classes 
for such types children they felt 
were unable benefit the education 
provided the publie parochial 
schools. 

London led the way with its well 
conceived system day and residen- 
tial schools for the Deaf, Partly Deaf, 
Blind and Partly Blind, Mentally Re- 
tarded, Crippled, Blind Deaf and 
Mentally Defective Deaf, with Open 
Air School and Hospital School 
for the Pre-Tubereular 
and the actual cases among 
the school population. 

the time that the First World 
War 1914-18 came along every area 
any consequence England and 
most Scotland and Wales had fol- 
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lowed this lead and the erection 
many schools for the Mentally Re- 
tarded the 50-75 range I.Q.’s and 
the provision Colony accommoda- 
tion for the lower grade cases, with 
Centers for the lower 
borderline cases I.Q.’s around 40- 
45, who while the 
school sense, were trainable, and could 
partly self supporting, was the gen- 
eral plan attack the problem. 

The period between the two world 
wars saw much progress the provi- 
sion day classes for many the 
handicapped who previously had only 
had residential and 
realization that some the handi- 
capped were suitable for advanced edu- 
cation, was evident the case 
the blind first all. 

High School education for the Blind 
was provided Worcester and Chor- 
ley Wood, and the best such stu- 
dents went the usual College and 
University work, while the advanced 
education the Deaf was left the 
hand private schools for the time 
was not considered proven that 
there were enough orally deaf 
children capable profitting pre- 
paration for the Universities. 

Here the “voluntary” principle 
seen developer experiment, for 
the State was willing take over 
successful experiment the higher 
education the Deaf when the pri- 
vate schools Miss Hare and Mr. 
Ince Jones which had for years been 
recognized providing efficient in- 
struction the High School level 
closed down, and the former establish- 
ment was willed the Deaf for 
High School, the governing 
body representing the College 
Teachers the Deaf and others in- 
terested, was able secure State 
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recognition and support from public 
funds for the staffing and support 
the school which has now been 
operation for some seven years. 

Section the Education Act 
1944 and the Regulation the Min- 
ister Education, based thereon have 
imposed new duties Local 
tion Authorities for the provision 
suitable education for children suffer- 
ing from any disability mind 
body. now the duty all such 
bodies administering 
“provide such education for every 
child fits his aptitudes and 
that was incumbent the Min- 
ister decide which categories chil- 
dren fell within the scope special 
education and issue regulations de- 
fining their needs and stating the 
facilities which should provided 
the expense, reimbursed 
voluntary bodies were already filling 
the 

Thus classification and survey 
the incidence types defects 
was produced 1946, and summar- 


ized below. 


Blind children 

Partially sighted children 

Deaf children 

Partially deaf children 
Delicate children 

children 

Epileptie children 
Subnormal children 
Maladjusted children 
Physically handicapped children 
Speech Defective Children 


must here pointed out that the 
ascertainment these cases the 
English setting and the caleulation 
the incidence facilitated the sys- 
tem School Medical Services, with 
full time doctors, dentists, school 
nurses and other professional workers 
who liaise with the Public Health 
Service that every child from 


incidence 
” 


incidence 
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birth school leaving age under medi- 
cal supervision, unless the parents de- 
liberately refuse help. adequate 
system School Enquiry officers deals 
with attendance problems and 
highly unlikely that any handicapped 
child will long remain undetected 
unhelped even before the compulsory 
age attendance school years) 
reached. 

Ascertainment the type degree 
defect also aided the obliga- 
tion each administrative unit em- 
ploy qualified Education 
gist, who must suitably trained 
and experienced educationist well 
psychologist, and who holds high 
rank the educational hierarchy; 
Ph. D.’s are not required but training 
high order Education and 
chology with Clinical work and prac- 
tical proof successful educational 
experience teacher are essentials 
for appointment. 

Thus differential 
made over period time and the 
classification the child determ- 
ined with great care before the final 
per 1,000 registered pupils 


1.0 upwards” 


accurate estimates available present 


per 1,000 registered pupils 
per cent all registered pupils 
1 ” ” ” ” ” 


per 1,000 registered pupils 


steps are taken. there new 
term “Educationally em- 
ployed fit the case the temporar- 
ily permanently retarded child, and 
certification necessary for place- 
ment Special School Class, the 
old stigma the “Feeble Minded” 
gone and the naming the schools 
for such children names non- 
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informative those leading citi- 
zens, helps make such schools part 
the normal educational system 
the city the county where they are 
located. 

there are certain points which 
are obvious the treatment the 
totally deaf and blind, the speech de- 
fective, the emotionally maladjusted, 
the physically handicapped, the epilep- 
tic, the delicate and the maladjusted 
which are common any situation, 
this article will not devote time 
them, but will concentrate the prob- 
lem the Educationally Subnormal 
Child, one which has excited more 
attention both the U.S.A. and 
England recent years and which 
returning great dividends the com- 
munity the reduction crime, un- 
employ-ability, and social maladjust- 
ment where the matter being open- 
and dealt with scien- 
lines. 

The Minister Education defines 
this class children “Education- 
ally pupils, that say 
pupils who, reason limited abil- 
ity other condition resulting 
educational retardation, require some 
specialized form education wholly 
partly substitution for the edu- 
normally given ordinary 
schools.” 

This includes, will noted, chil- 
dren formerly certifiable “Mental- 
Defective” under Section the 
Education Act 1921, and also the 
dull children who are retarded their 
school work reason “limited abil- 
ity” and those who are backward 
the basic subjects because “other 
conditions.” 

there barrier between one 
type school and another possi- 
ble for child who retarded for any 


reason put under special educa- 
tional treatment temporarily under 
special psychological supervision, for 
readjustment special remedial in- 
struction, and then re-transferred 
his own some equivalent school 
when the situation warrants such 
course. Thus where the diagnosis be- 
tween low I.Q. and limited hearing 
vision not absolutely sure the child 
tried any the special 
schools which may seem appropriate, 
for observation and further diagnosis, 
and then transferred the most 
appropriate setting when the case 
completely diagnosed and the line 
treatment established. 

The present state psychological 
knowledge England the Educa- 
tionally Subnormal Child leads the 
belief that general ability and some 
special abilities such G(v) G(f) 
commonly regarded the basis 
good education may have innate 
basis, while some the factors which 
produce stable unstable tempera- 
ment may present from birth. 


erally agreed that “Intelligence” 
apart from the scores certain tests, 
cannot substantially increased, and 
that the child’s aptitudes for verbal 
practical knowledge, cannot al- 
tered, save skilled teaching over 
prolonged period, some cases. Re- 
tardation due truly limited ability 
will not overcome quickly easily 
even under the best forms special 
education. 

But this indication that chil- 
dren limited intelligence, common- 
described “dull and backward” can- 
not educated play useful part 
the community effectively trained 
develop special skills. 

Experience the best 
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schools, day and residential, has 
shown that, attempting solve the 
special needs these children, stand- 
ards school work and character 
development far advance these 
attainable ordinary school condi- 
tions, have been attained, and 
hoped that, when more adequate facili- 
ties for all such children are available, 
the results general this nature 
will more widespread. 

The chief causes educational re- 
tardation found English surveys 
other than limited innate ability have 
been found be: 


Late entry school and irregu- 
lar attendance due truancy 
ill health 
over indulgent and/or 
irresponsible parents 
undue pressure home duties, 
especially for older girls. 
Frequent changes school due 
migration. 
Conflict between 
home 
Keeping late hours chil- 
dren 
absorbing much the 
childs energies that she 
fails school work. 


school and 


Many faults exist within the school 
system itself. Too large classes and 
poor school buildings make individual- 
ized teaching impossible. Lack ade- 
quate grade separation due too 
small units may make steps too few 
difficulty and too steep for the child. 
hoped that improved attendance, 
better health, better home and social 
conditions psychological treatment 
may improve some the causes 
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backwardness for the retarded but not 
innately dull child. 

Special educational treatment then 
individualized give these children 
the best opportunity use their innate 
powers. 

The local educational authority need 
not provide two entirely different sets 
facilities for the two groups, for 
the outset not apparent nor prov- 
years old which cause responsible. 
the past many children were doom- 
years frustration and failure 
the school until was appar- 
ent which group they really be- 
longed, and one the advantages 
the Act 1944 that this wastage 
cause retardation can made dur- 
ing treatment and after adequate study 
has been made. The degree retarda- 
tion below which child should 
given suitable special treatment gen- 
erally regarded 20%, where 
child years age below the 
average year old attainment. 
unusual treat children under the 
year old level they require the 
methods the kindergarten the in- 
fant school, and unless severely and 
obviously retarded require very 
special treatment they are left the 
public school under observation till 
the 7-8 year level has been reached. 


the retarded population all 
grees retardation will found, and 
the practice set lower level 
50% the achievement, i.e., ex- 
pect that child educable will at- 
tain under special educational methods 
the standards children half his 
chronological age, least. the 
level below this the inference that 
years age the child will not 
have attained year old level and 
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this suggests that the child educa- 
tionally unsuited school work and 
should either institutionalized, 
behavior problems poor home care 
suggest this course, sent 
center” daily where such 
social and simple manual activities 
are within the child’s ability may 
taught. 

The retention the ineducable 
special educational schools classes 
unjustifiable any cricumstances. 
impossible teach them and the 
teacher’s time and energy taken from 
those whom will benefit, while the 
frustration the trained and devoted 
teacher unnecessary strain, and 
the damage the class school dis- 
cipline from the presence the inedu- 
cable serious. 


children such category pres- 
ent social and personal characteristics 
which are detrimental the other chil- 
dren the practice exclude them 
from Special School Class and 
under Section the Education 
Act 1944 the procedure for the sub- 
sequent disposal children who can- 
not educated school clearly 
laid down and the responsibility laid 
the Superintendent who advised 
his Medical and Psychological spe- 
cialists the course adopted. 

the category Educationally 
Subnormal Children can considered 
made those who are retarded 
more than 20% their age and not 
detrimental other children, and 
every district must prepared pro- 
vide facilities for all such children 
its school population. 

larger city areas, will re- 
cognized that there will have 
least three types provision Eng- 


land for such children have been 
described. 

Residential Special Schools 

Day Special Schools 

Special Classes ordinary pub- 
lic schools. 

Only the largest Educational 
Authorities can provide Residential 
accommodation for their own cases 
alone, and most share with boroughs, 
cities, towns and counties near by. 
This facility needed for such chil- 
dren addition being mentally 
retarded are, for their own good 
need removal from home for edu- 
boarding school. Such 
cases are: 


(1) Committed Juvenile Courts 

(2) the care the Welfare 
system 

(3) From undesirable homes. 


(4) Truants beyond control 
Day Special Schools 

(5) exceptional cases most seri- 
ously retarded due innately 
limited ability 


The decision will reached all 
the advantage residential 
over day education for the particular 
child and not I.Q. any ease. 

The most successful and usual sys- 
tem organization that the Day 
Special School, properly graded and 
staffed, with the Craft, Home Eco- 
Physical Educational, and 
other amenities including gardens and 
playing fields required. The advan- 
tages found England over the past 
years have been: 

the presence its most difficult chil- 
dren. 

The children are relieved the 
compulsion compete with others 
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much brighter than themselves that 
they always experience sense fail- 
ure and consequently frustration. 

Classification for teaching pur- 
poses age, sex, degree disability 
easier when larger group col- 
lected, than catch-all class 
school. Also the attention 
the teachers being specialized the 
problems the educationally sub- 
normal, more likely produce bet- 
ter methods and curricula. 

The presence supervising 
principal who must specialist 
higher training and experience im- 
proves the quality the teaching and 


the fact that there are opportunities 


for promotion the specialized field 
gives the ambitious studious 
teacher goal aim profession- 
ally. 

The stigmas segregation and 
labelling have been raised argu- 
ments against this organization but 
has been found that where the public 
schools have “B”, and grades 
and the difficulty thereby lessened, 
provided that individual help can 
given where the child shows the need 
it. 

Edueation the school staffs and 
the parents the aspect “Special 
Teaching” and the proof the results 
under good organization are 
the best weapons against the feeling 
stigmatization and often the 
practice invite parents prospec- 
tive transfer pupils spend day 
the Special School observe, and 
where this course has been adopted 
very few refusals have been met with. 

not felt that there any indi- 
cation that child need necessarily 
spend the whole his educational life 
the Special School, and the modern 
view that where objective testing 
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reveals the ability hold his own 
the lower grouping public school 
the transfer should made 
before the last two years obligatory 
attendance but that the last two 
years individual help should the 
added help especially the vocational 
side the syllabus. 

The less seriously retarded pupils 
over the age Junior schools 
have been cared for many cases 
makeshift fashion, but the principal 
accepted that the normal system 
classification should not spoiled nor 
the organization found best for the 
other children impaired any 
way. 

has been found suitable group 
some two three schools some 
and establish two three classes 
for the younger retarded with trans- 
portation facilities, that the unit 
may efficient and yet capable 
integration into the life the school 
wherein located, but the method 
regarded make shift and lack- 
ing the efficiency and organizational 
facilities the regular Special School. 

Investigations England such 
the “Wood Committee” have shown 
larger incidence mental retardation 
the rural than the urban areas. 
Various reasons, such the migration 
the brighter types, breeding, 
have been suggested but nothing cer- 
tain beyond the fact that greater pro- 
vision needed especially the way 
boarding school accommodation. 

The County Education Authorities 
have been empowered purchase and 
equip suitable premises for residential 
schools. Shropshire the premises 
privately owned school were pur- 
chased and school for 100 boys estab- 
lished with very satisfactory ameni- 
ties. 
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Hampshire has for years been oper- 
ating residential school for retarded 
boys and girls Lankhills, which for 
many years was directed Mr. Dun- 
can whose books the work done 
the school are well known. Mr. Dun- 
can presently one the Ministry 
Education’s Inspectors Schools 
where his modern influence being 
spread over much wider field. 

The re-organization the rural 
schools that the post primary and 
High Schools are centralized into 
larger units the most convenient 
centers, while the younger children 
only, attend the village schools, has 
led the establishment some areas 
special classes for the less seriously 
retarded cases, but the best solution 
has been found the residential 
special school providing suitable clas- 
sification and amenities for the pupils 
selected. 

Day, residential, hospital and other 
special schools are provided every 
area England cope with the vast 
majority the handicapped children 
Where sufficient accommodation does 
not exist new problem has arisen, 
the case the Cerebral Palsied 
child, the policy the Ministry 
Education ask the City and 
County Education Authorities which 
one will provide, for example, Spe- 
cial School for C.P.S. one for Hear 
Cases, one for Central Auditory 
Imperfection cases, and share the 
school with the other bodies responsi- 
ble the region concerned. Classi- 
fication schools for the Deaf that 
the Mentally Retarded Deaf the 
Blind Deaf can specially treated 
and the provision schools for the 


Maladjusted and the Mentally 
tarded Blind, with Nursery Schools 
for the younger deaf and blind pupils 
from years age, and the opening 
Hostel schools where Maladjusted 
children can under Psychiatric 
and Educational specialists for long 
may needed, are indications that 
the problem whole being tackled 
both centrally and the local regions 
with the cooperation the Churches 
and other voluntary bodies which 
can open and run special schools 
they desire. 

The training teachers still 
largely professional concern the 
College the Teachers the Deaf, 
College Teachers the Blind, Col- 
lege Special School Teachers with 
the co-operation the University In- 
stitutes Education and the Deaf 
Department the University Man- 
chester, and the provision refresher 
courses the bodies mentioned and 
the Ministry Education. The sal- 
aries teachers attending such vaca- 
tion and refresher courses are paid, 
and the extra salary increments for 
Special School work and extra Diplo- 
mas, ensure that the supply teachers 
good quality and that good num- 
ber men teachers available all 
types schools, they receive 
salary differential over the women 
such work. 

the profession and 
the public has been much, with the ex- 
cellent results obtained the special 
schools wear down the objections 
“segregation,” and the comparison 
the results the day and residen- 
tial schools has shown that the extra 
expenditures the former, have been 
well justified. 
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HILDREN who deviate marked- 

from mental, physical, and 

behavioral norms have always 
been present large numbers hu- 
man society. Unfortunately for these 
boys and girls, until relatively recent 
years society has cared too little about 
their necessary adjustments. They 
were observed outcast members 
society, who fitted scarcely all into 
typical patterns living. Schools, 
both public and private, eliminated 
these groups from attendance, either 
force unsympathetic attitude. 
Their presence was often considered 
handicap the growth and develop- 
ment the “normal” section the 
school, and teachers, failing grasp 
the significance such exclusion, 
were generally pleased when enforced 
absence began. 

Such attitudes were clearly incon- 
sistent with democratic theory which 
for the education all men 
free society. There could 
justification for the exclusion any 
children from the advantages 
educational system which had, from 
its beginning, insisted its responsi- 
bility bring each individual the 
optimum use his abilities. 

Exclusion from school resulted 
the placement additional burden 
the normal individual, for, when 
exceptional children are deprived 
the opportunity acquire competency 
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earning living, overcoming 
emotional disturbances, establish- 
ing social adjustments, becomes 
necessary support them either so- 
called eleemosynary institutions, 
place them occupations where 
bare existences can eked out. The 
cost such solution falls squarely 
the shoulders the normal group, 
thereby increasing their concern for 
adequate educational opportunities 
and services for the exceptional. 

Such conditions these have 
cused attention the need for change 
such policies. State Departments 
Education have added staff mem- 
bers who could aid developing ade- 
quate programs, attempt 
study the problem. Teacher Educa- 
tion institutions have concerned them- 
selves with programs designed in- 
crease the efficiency teachers the 
class-room education exceptional 
children. Research scholars began 
studies into the most satisfactory 
riculum, methods, and materials in- 
struction for these children. With 
aroused interest came the knowledge 
that the extent the problem not 
negligible one, for national surveys 
show that seven per cent the total 
school population are classifiable 
“exceptional children.” This figure 
gives proof that state “schools,” in- 
stitutions, located centrally within 
region, even when they provide token 
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educational program, are only par- 
tial solution the problem. most 
school attendance units there need 
for special schools, special classes, 
where these children can placed 
under the direction and instruction 
teacher more competent her under- 
standing the effect extreme devia- 
tion processes teaching and 
learning, than the average class- 
room teacher. 

attempt provide satisfac- 
tory educational opportunities for the 
exceptional child, one philosophy 
education insisted his inclusion 
the regular classroom, with normal 
group, where, through the teacher’s 
application the general principle 
individual differences was thought 
would receive instruction adequate 
for his needs. While undoubtedly 
such procedure was improvement 
over the earlier philosophy exclu- 
sion from school, current research in- 
dicates that separate, special classes 
make possible more effective teaching 
and learning. 

The increase community interest 
the problem the exceptional child 
has created increased problems for the 
schools, for the number such chil- 
dren seeking enrollment has grown 
larger. The concern parents has 
made the aware the need for 
providing competent instructional serv- 
ices, and, since few schools are 
equipped with staff trained teach 
these children, colleges and universi- 
ties have become interested meeting 
the demand for teachers special 
classes. 

has been necessary for these in- 
stitutions determine areas which 
expand their teacher preparation 
and establish basic principles from 
which this preparation could devel- 


oped. One the areas extension 
has needed bring the attention 
the regular teacher 
awareness the existence the ex- 
child, and general knowl- 
edge his problems. Another area 
the specific preparation teachers 
classes. Still third the develop- 
ment attitudes and understandings 
among school administrators the 
needs exceptional children, and the 
ways they can met, well the 
such special services. 
Finally, colleges and universities must 
stimulate research all areas the 
education exceptional children. 

Some phases the training 
gram for the teacher exceptional 
children should part the profes- 
sional equipment all 
Since the exceptional child appears 
all levels society and every 
geographical situation, scarcely 
possible that any teacher will free 
from instructional contacts with these 
children. Consequently, all teachers 
should have least orientation 
the kinds problems which make 
child “exceptional,” and the general 
symptoms behavior which such 
children can identified. The teach- 
education institution should provide 
each teacher with least limited 
understanding tests and observa- 
tional techniques which will meet this 

nearly every school, and 
greater number communities, there 
are resources available for service 
the exceptional child. Just the 
teacher called upon identify both 
physical and human resources en- 
rich the experiences the normal 
child, must become aware 
those which are aid the excep- 
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tional child. Agencies, funds, and 
services, planned community 
aid the promotion the welfare 
its handicapped, need known 
the teacher that may work with 
them and call upon them for co-opera- 
tive support. Such 
source education needs provided 
for all teachers preparation, that 
they may use their assistance appro- 
priately and intelligently the identi- 
fication and referral exceptional 
children the regular class before 
special class placement. 

Many teachers lack understanding 
the potentialities the exceptional 
child. Too many are unacquainted 
with the contributions that the excep- 
tional may make his society, for 
they have accepted the philosophy that 
the exceptional either needs fur- 
ther education, cannot profit there- 
from. The broadening knowledge 
dispel this confining wall intoler- 
ance and misunderstanding will result 
the development more whole- 
some and more efficient teacher all 
children. 

Institutions which establish these 
areas part the pattern pre- 
paration for all teachers will also find 
them rich recruitment field from 
which will come those who wish 
prepare for special class teaching 
the exceptional. teaching fields 
tend become filled, and demand 
certain teaching areas decreases, 
the placement teachers will again 
become important problem. Un- 
doubtedly, many potentially excellent 
teachers are lost the profession be- 
cause they are unable find area 
service which challenges them. 
Teachers equipped teach special 
classes are not abundant, and few in- 
stitutions are preparing them. The 
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training able, well-balanced young 
people for this field may well become 
major obligation colleges and uni- 
versities engaged teacher prepara- 
tion. 

Prospective teachers exceptional 
children must provided with 
education which will sound and 
thorough value. All professional 
education, properly and adequately 
carried out, expensive. This 
should be, but since true, one 
may well expect the preparation 
teachers Special Education 
even more so; but plans for their train- 
ing should made the light the 
preparation necessary, rather than 
financial expediency. Better allow 
satisfactory job, than for many 
turn out poorly prepared teachers who 
are unaware their deficiencies, into 
community equally unaware, where 
children already handicapped suffer 
the multiple handicap inadequate 
and unsatisfactory teaching, which 
may actual harm. 

The teacher special classes should 
possess all the teaching equipment 
the regular class-room teacher; the 
same rich background general edu- 
cation which allows him take his 
place among his colleagues and other 
professional men and women must 
acquired; professional understand- 
ing the theory the techniques 
and procedures the classroom, and 
the materials and tools 
tion, are part his stock trade; 
but, addition these, must have 
special educational 
capital. 

Teachers exceptional children 
need not necessarily clinical ex- 
perts, although, course, such ability 
does not interfere with their teaching 
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efficiency. But case study data col- 
lected the clinician must have mean- 
ing the special class teacher. 
through such data the teacher be- 
comes acquainted with the child. With 
training the understanding and in- 
terpretation clinical services, the 
teacher can make such service more 
than statistical record for school files. 
Opportunity for examination and in- 
terpretation such data they re- 
late the various types exceptional 
children needs made over long 
and intensive period. 

The special class 
able determine from clinical case 
study data those needs 
child which show themselves in- 
adequately satisfied. needs 
able extend spiritual, emotional and 
other experiential areas which have 
been closed the child. Where 
physical handicap has restricted his 
sensory experiences, must bring 
the blind the pictures, the color, the 
vivid imagery the sighted world; 
the deaf must bring the sound, 
the music, the tones noise and 
beauty. must find ways and means 
interpret into classroom procedures 
such experiences these, which will 
for him new horizons. 

Throughout every teacher’s prepara- 
tion, the problem evaluation the 
growth and development the indi- 
vidual important. Only through 
this process may the teacher sure 
that progress made desirable 
direction. again the teacher 
exceptional children must have facil- 
ity the use all the tools which all 
teachers use; but must understand 
also the use and application more 
refined devices measurement, and 
those which have been developed 


compensate for special limitations 
sensory motor impairment. 

These are some the areas which 
program for the preparation 
teachers for special classes should in- 
clude. Choice individuals for this 
profession involves careful 
Those who seek enter the field 
through unhealthy emotional appeal, 
created the apparent plight the 
individuals, should discouraged, 
just they should from preparing 
regular class-room teachers. Some 
exceptional children are handicapped 
ways which arouse sympathy, and 
such sympathy may have very desir- 
able outcomes; but where the emotion 
one sentimental pity, rather than 
constructive sympathy, its presence 
will bar the chances for true profes- 
sional excellence. Undoubtedly, one 
the marks which identifies the 
superior teacher exceptional chil- 
dren the ease with which works 
with these children, showing evi- 
dence his concern for their condi- 
tion. The development objec- 
tive, constructive attitude toward 
handicapped children is, therefore, 
likewise responsibility Special 
Education teacher preparation. 

The inclusion new fields in- 
struction private schools 
involves additional administrative pro- 
cedures. These 
such necessary details the selection 
qualified personnel, the section 
plant which classes will the 
financial demand the budget, the 
relation the new phase the total 
program, the public relations aspect 
within existing personnel 
well with school and community, 
and evaluation the new phase re- 
lated its intended objectives. 

nearly always true that when 
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the unknown encountered, fear may 
emerge. administrators are 
exception this general rule. Under- 
standing new enterprise within 
school arrives more quickly, develops 
more efficiently and progresses with 
less friction schools where the 
democratic process practised. 
administrators become more and more 
confident their own abilities, the im- 
portance and the value the demo- 
cratic process increases. Since this 
the case, school administrator who 
becomes aware the needs children 
who may not profiting from the 
existing school program may find 
advisable seek advice 
sional consultative assistance from in- 
stitutions preparing teachers special 
addition, however, must 
have sufficient knowledge Special 
Edueation himself identify various 
types exceptional children, 
aware his community resources, 
and understand the historical and 
philosophical background the 
sponsibility for the education the 
exceptional child. 


But must able see more. 
The education the exceptional chil- 
dren his school must harmonize 
with the education the normal chil- 
dren, for each child must live the 
same environment, 
effects the same language, respond 
the mores the same culture. Iso- 
lation the exceptional would make 
impossible this ultimate goal all 
education. The administrator must 
provide the opportunities for the edu- 
cation all children proceed 
effective manner possible. Neither 
group should infringe the right 


the others for growth. This means. 


the proper sharing administrative 
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time and planning, the financial 
support the school, school ma- 
terials and plant equipment, sharing 
based their respective need. Such 
philosophy may well the result 
the program for the preparation ad- 
ministrators, which includes not only 
the principles desirable Special 
but some under- 
standing the methods and proced- 
ures necessary for successful pro- 
gram. 

Colleges and universities which 
prepare teachers the field Spe- 
cial Education should encourage and 
promote research this field. Al- 
though interest has increased this 
area recent years, too few teacher 
education institutions are engaged 
further study. Research with excep- 
tional children has been largely con- 
fined measurement the indi- 
vidual; “what is” has been more 


important than “what may be- 


Methods and materials 
tion, the curriculum, and analysis 
research controversies which appear 
conflict practice well theory, 
represent areas which more study 
must made. 

The period “laissez-faire” the 
teaching the exceptional rapidly 
passing. The immoral attitude which 
denied education because individual 
departed greatly from the norm out- 
grown. There still exist great prob- 
lems educating the exceptional 
child. Some are being solved, others 
are being examined thoughtful 
scholars, some few may even resist the 
most careful, scientific, and persistent 
attack. But problems education 
none can neglected. 
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most teacher preparation institu- 
tions throughout the country, there 
are comprehensive programs for 

the preparation teachers Special 
Education. This state affairs, 
while unfortunate, comparatively 
easy explain. Adequate programs 
Special Education are difficult 
organize and staff, and expensive 
maintain. The demand for teachers 
this field, comparison with the 
whole field education, relatively 
small. college university that 
must count its pennies—and what one 
need not these days scrutinize 
the need special education with ex- 
ceptional care before embarking 
such program, matter how much 
field. 

most teacher preparation institu- 
tions, the programs for the education 
regular teachers are also 
sadly deficient helping such teach- 
ers meet the needs exceptional chil- 
dren and youth, many whom are 
still attempted educated regu- 
lar schools and classes. many in- 
stitutions, there are courses the 
psychology exceptional children and 
similar general 
courses. the exception rather 
than the rule, however, that methods 
and materials courses give adequate 
attention the special needs and prob- 
lems the exceptional child. Situa- 
tions which direct contact with ex- 
ceptional children provided part 
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practice teaching other labora- 
tory and field experience are rare 
that they make the headlines when 
they are found.. 

This state affairs not easy 
explain. some situations, the in- 
structional staffs know very little about 
the aims processes Special Edu- 
They either neglect, refuse 
recognize, the fact that practical- 
every so-called “regular” teacher 
must assume responsibility 
for some exceptional children. They 
also overlook the fact that program 
Special Education school sys- 
tem cannot succeed without the intelli- 
gent cooperation teachers regu- 
lar classes. They fail recognize 
that intelligent cooperation cannot pro- 
ceed out ignorance, matter how 
good the intent. And there are, un- 
fortunately, few instructors who 
seem want nothing whatever 
with handicapped persons and who, 
quite unintentionally perhaps, 
cate similar attitudes their students, 

far the greater number 
situations, however, the lack ade- 
quate attention the needs excep- 
tional children seems arise from 
uncritical faith the part many 
instructors the efficacy 
racy” the classroom and equally 
uncritical aversion “segregation.” 
Some instructors seem have curi- 
ous inability see that heterogenity 
classroom, which often confused 
with democracy, guarantee that 
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each individual child will able 
operate the optimum level 
ciency. handicapped child 
classroom normal children may be, 
and often is, more severely isolated 
and segregated than were mem- 
group similarly handicapped chil- 
dren. 

But whatever the reasons, un- 
deniable that most teacher prepara- 
tion institutions fall far short their 
responsibilities and their possibilities 
helping ordinary teachers work 
competently with exceptional children. 
Many superintendents and principals 
will testify that good deal the 
mand for the establishment special 
schools and classes comes from teachers 
who are aware their own inability 
work competently with excep- 
tional children even the most con- 
servative “disbeliever special educa- 
tion” has the right expect. 

one who has even moderate 
acquaintance with the field Special 
would contend for 
moment that the job providing 
quately for exceptional children can 
done regular teachers alone; but 
neither would they admit that great 
deal more cannot and should not 
done regular teachers. Nor would 
they take the position that adequate 
job could done special teachers 
alone, there were only enough 
them. program Special Educa- 
tion school cannot carried 
isolation from the rest the school. 
Regular teachers well 
supervisors and administrators are in- 
escapably involved all successful 
programs Special Education. 

This, then, certainly great need 
the whole field Special Educa- 
tion—the preparation regular 
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teachers, school principals, supervisors 
and superintendents such way that 
they are not only sympathetic with, but 
also competent take part in, school 
program adapted the needs all 
children. The following are “mini- 
mum essentials” the preparation 
every prospective teacher: 

semester’s course the characteristics 
and needs exceptional children and 
youth 

lum and teaching course with ma- 
terials and 
adapted the needs and capacities 
least the mentally retarded and 
desirably also those with less severe 
physical handicaps, the hard hear- 
ing and the partially sighted; 

Direct contact practicums 
associated with psychology, guidance 
and curriculum courses with least 
few individuals various groups 
handicapped children. 

For prospective school principals, 
supervisors and superintendents, these 
minimum essentials should 
creased include the equivalent 
least semester’s course organiza- 
tion, administration and supervision 
programs Special Education, in- 
the programs and services 
community, state and national agen- 
cies, both private and governmental. 

The more specialized problem 
preparing teachers Special Educa- 
tion complex and 
tions wishing initiate programs 
Special Education may some 
appraisal the experience those 
already engaged such work. 

the first place, not easy 
recruit suitable candidates for 
gram Special Education. spite 
the “wonderful opportunities for 
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service,” this field not first 
attractive field professional work 
for more than relatively few young 
persons college age. Unfortunately, 
good many those who express 
early interest the field turn out 
rather poor prospects when their 
motives are carefully appraised. de- 
cision into Special Education 
not infrequently based upon emotional 
sentimental grounds, personal 
handicaps maladjustments. Such 
decision not one that can safely 
relied upon for its stability. does 
not have much disciplinary value 
when the prospective teacher con- 
fronts the often unexpected fact that 
work with the handicapped takes 
great deal energy, marked poise and 
balance, cool objectivity and infinite 
patience. The comparatively small 
number young people who express 
any interest Special Education 
inevitably considerably reduced when 
screened eliminate those 
who have genuine vocation for the 
field. 

has means been proved con- 
clusively that young persons with 
rather severe physical disabilities 
certain kinds can not become success- 
ful teachers. Neither the evidence 
unequivocal regards even personal 
maladjustments the type often 
together under the heading 
“neurotic.” The great obstacle the 
fact that almost educational 
ity will employ teacher with 
known physical disability marked 
personal maladjustment. Obviously 
those with severe hearing loss with 
speech disorders whose freedom 
movement seriously restricted can 
ers. But persons who are themselves 
handicapped not rule present 
the greatest problem those concerned 


with recruitment. There are admitted- 
handicapped individuals who have 
means satisfying ego need. Some 
mistakenly assume that because they 
themselves are handicapped, they will 
better able understand and meet 
the needs handicapped children. 
Those who present the greatest prob- 
lem are the normal individuals whose 
motives are more obscure. How, 
with reasonable assurance, can one dif- 
ferentiate sympathy from sentimental- 
ity, altruism from self-interest, inte- 
rest from mere curiosity? Does the 
prospective teacher really want 
work with the handicapped does 
only want get into field where 
imagines the standards for acceptable 
service are low enough for him 
meet 

There are substantial grounds for 
believing that the number well 
qualified prospective workers Spe- 
cial Education could considerably 
increased the undergraduate teacher 
preparing institutions had adequate 
programs guidance and orientation. 
Most young people who into teach- 
ing, drift into it. They make choices 
within the whole field largely terms 
prestige factors and other elements 
that appeal personal advantage. 
College guidance programs that deal 
realistically and comprehensively with 
teaching career are the exception 
rather than the rule, and even fewer 
provide the orientation phases 
their programs any direct contact with 
Special Education. minimum 
essential, therefore, any institution 
Special Education must prepared 
develop college guidance and 
orientation program that includes 
direct experience with exceptional 
children and youth, hopes 
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attract good material its program 
Special Education. 

Precisely the same kind problem 
faces those institutions planning 
offer programs Special Education 
the graduate basis. such situa- 
tions the problem recruitment 
even more difficult unless the graduate 
program closely tied into the under- 
graduate program integral part 
five year program. Institutions 
offering primarily graduate work, and 
drawing their students from many 
undergraduate colleges are forced 
rely largely upon luck and high stand- 
ards for admission obtain well 


qualified candidates. 

the second place, good program 
Special Education expensive. 
Owing the highly 
technical nature much the work, 
there must many subdivisions with- 
the field. There such thing 


Special Education general, ex- 
cept very elementary and super- 
ficial basis. The blind and partially 
seeing, the deaf and hard hearing, 
the orthopedically handicapped, those 
with speech disorders, those with 
severe behavioral problems, the men- 
tally retarded, all require specialized 
consideration. the present state 
knowledge and practice, probably 
necessary also give special consid- 
eration the cerebral palsied and 
those with convulsive seizures. While 
there obviously considerable body 
content that common two 
more closely related areas, there also 
considerable body that highly 
specific particular field. For ex- 
ample, all prospective workers with 
the blind and partially seeing can 
profitably take common course the 
anatomy, physiology and hygiene 
the eyes, but they must take separate 
courses methods and materials for 
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teaching the blind and for teaching the 
partially seeing. The methods and 
materials for the two groups are quite 
different. The same sort general- 
ization holds for workers with the 
deaf, the hard hearing and those 
with speech disorders, and for workers 
with the orthopedically handicapped, 
those with cardiac impairments and 
the Inevitably, 
therefore, classes will small and the 
unit costs instruction relatively 
high. 

second factor contributing 
high cost the need for specialized 
equipment and facilities. the in- 
stitution can arrange carry its 
program close affiliation with pub 
lie private schools, and other com- 
munity agencies serving handicapped 
children directly, the cost equip- 
ment and facilities properly charge- 
able teacher education can kept 
reasonably low, because the equipment 
and materials serve double purpose 
and the cost spread over wider 
base. Unless this can done, the in- 
stitution must prepared support 
considerable overhead necessary 
maintain demonstration and practice 
centers, and good deal costly 
equipment. There possibility 
preparing teachers adequately teach 
the deaf, for example, without great 
deal practical work with deaf chil- 
dren, and the per pupil cost educat- 
ing deaf child very great com- 
parison with that educating hear- 
ing child. The same true blind 
child, cerebral palsied child, men- 
tally retarded child, orthopedical- 
handicapped child. 

Few the colleges and universities 
the country can afford embark 
programs Education ex- 
cept those areas where they can 
close working agreement 
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with schools and other agencies serv- 
ing handicapped children and youth 
directly. This that very few 
institutions can hope maintain com- 
prehensive pograms, preparing work- 
ers all areas Special Education. 
Some quite categorical conclusions 
seem warranted. Unless there 
the immediately accessible community 
reputable day residential school 
for the deaf, with good equipment, 
and facilities and well trained staff 
with which cooperative arrangement 
can made for use facilities and 
for the use the staff instructors 
teachers training, not under- 
take prepare teachers the deaf. 
The same kind conclusion war- 
ranted the case the blind, and 
the cerebral palsied. applies 
somewhat lesser degree those with 
severe hearing vision loss, marked 
speech disorders, and those with 
severe orthopedic impairments. 

the other hand, the processes 
education the mentally retarded, 
the partially seeing and those with less 
severe orthopedic handicaps does not 
require great outlay for special 
equipment and plant construction. 
Provided there are good opportunities 
for practice teaching and other prac- 
tical work with such children the 
accessible community, there are 
serious obstacles setting good 
programs for the preparation teach- 
ers such groups practically any 
teachers college, the School 
Education the University, provided, 
course, that qualified instructors are 
available. Since the need for teachers 
the mentally retarded and those 
with less severe physical impairments 
several times greater than the 
for teachers the deaf, the blind, the 
cerebral palsied those with other 
severe handicaps, teacher preparation 


institutions can safely proceed set 
programs these areas without 
any fear that they will flooding the 
market. 

Since Special Education inevit- 
ably rather highly fractionated field, 
the problem staffing program for 
the preparation teachers presents 
some difficulties. not easy find 
instructors who can teach more than 
few the different kinds courses 
prospective teachers need. Those with 
good preparation psychology can 
usually handle such courses the psy- 
chology exceptional children, men- 
tal and educational testing and diag- 
nosis, and general guidance. Too 
often, however, such persons know 
little about curriculum and teaching 
handle courses methods and ma- 
terials. Moreover, teachers the ex- 
ceptional children must competent 
many kinds practical arts and 
skills. the exception rather than 
the rule that “regular” courses 
tical arts, household arts, shop work 
and the like meet adequately the spe- 
skill needs such teachers. 
almost inevitable, therefore, that 
some courses for Special Education 
teachers will need taught part- 
time instructors whose major profes- 
sional employment elsewhere. Any 
college dean aware the practical 
administrative problems involved 
making satisfactory use part-time 
instructors, and these problems often 
act major deterrent the initia- 
tion badly needed programs Spe- 
cial Education. Such problems must 
frankly and realistically faced and 
accepted the institution genuinely 
wishes participate meeting the 
need for well qualified teachers. Not 
the least difficult part this problem 
the one maintaining high stand- 
ards qualification the 
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tional staff. the dean in- 
struction especially alert, part-time 
instruction easily falls level 
mediocrity. the college can find 
afford only mediocre instructors, 
had better not undertake program 
Special Education the first place. 
There place Special Educa- 
tion for mediocrity. 

The problem staffing more dif- 
ficult the more highly specialized 
technical areas such the education 
the deaf and those with severe 
speech disorders. This arises both 
from the fact that such deviations from 
the norm create more severe handicaps 
for the individual and from the fact 
that there are fewer competent teach- 
ers from whom recruit instructors. 

Special Education one the im- 
portant fields education which 
there need for great deal state- 
wide regional planning. Not every 
teacher preparation institution can 
should, set programs Special 
Education. Such statewide planning 
and coordination that seen New 
York and California suggestive 
the kind that needed all states. 
For the most part, teachers college 
universities must state colleges for 
Special Education; they cannot 
sectional colleges. State funds and 
other forms assistance should ear- 
marked for the various Special Edu- 
cation and allocated the institutions 
best equipped and best situated 
carry the program. Likewise, 
state funds should withheld from 
institution proposing embark 
programs Special Education, 
neither well equipped, well staffed, 
nor favorably situated relation 
necessary practical teaching facilities. 

some parts the country, 
possible adequate programs Special! 
Education may not able sup- 
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ported even statewide basis. 
Even each individual state were 
able and willing meet the relatively 
high costs, there good reason why 
each individual state should undertake 
prepare workers all branches 
special education. The education 
the deaf good case point. few 
well equipped, well staffed and strate- 
gically located institutions can supply 
the needs the entire nation much 
more than they can supplied 
large number poorly staffed, poorly 
equipped and meagerly financed insti- 
tutions scattered all over the nation. 
Plans now under way the west- 
ern states for allocation responsibil- 
ity among different states and differ- 
ent institutions for the development 
programs law, medicine, engineer- 
ing and other fields are suggestive 
the kind regional planning possible 
also Special Education. Regional 
planning obviously gives rise num- 
ber difficult problems finance, ad- 
ministration, recruitment, placement, 
accreditation and the like. But these 
problems are being solved with promis- 
ing effectiveness. all probability, 
regional planning will necessitate 
the near future greater amount 
participation the federal govern- 
ment, particularly the matter 
financial support. But even without 
active and responsible participation 
the federal government, there 
great deal that could done 
regional planning mutual agree- 
ment among states and among private 
institutions with regional national 
clientele. Let each state and each in- 
stitution conceive its task part 
least serve the entire nation. 
Ways can then found facilitate 
coordination and cooperation for the 
good all children all the people. 
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Economic Planning. The Plans Four- 
teen Countries with Analyses the Plans. 
Seymour Harris. New York: Alfred 
Knopf. 1949. Pp. xvii, 577. $6.00. 


Nearly twenty years ago, when visit- 
Soviet Russia, she was stretching her 
economic sinews reach the goal her 
first five-year plan. From 1928 1940 
her rapid rate industrialization attract- 
the attention the world. the 
United States, however, planned economy 
has been viewed with distrust. Under the 
capitalist system, the allocation eco- 
nomic resources determined the dol- 
lar-votes millions consumers, but un- 
der planned economy the bureaucrat 
may determine what produced and 
when. 

this book economic planning has been 
studied and analyzed scholar who 
himself has had experience government 
planning during the war. believes that 
planning “on the march” stage be- 
tween the historical passing feudalism 
and the approaching period socialism. 
thinks that should know more about 
it; that should examine the plans 
other nations that may profit 
their experience case should em- 
bark planned economy the United 
States. This the raison for this 
book Economic Planning Professor 
Seymour Harris, Harvard Univer- 
sity. 

After introductory chapter, the 
writer Part deals with planning and 
economic conditions effort show 
that enthusiasm for planning varies in- 
versely with the deterioration economic 
conditions. Part compares and 
analyzes the various plans. This part re- 
quires almost two-thirds the volume. 
Part III discusses the progress plan- 
ning individual countries, fourteen 
them, which account for one-half the 
world’s population and three-quarters 
the world’s income. 

The reader has opportunity this 
volume find out the goals planning, 


the range planning the major coun- 
tries, the extent which planned econ- 
omy compatible with free enterprise, 
and the manner which the intended 
goals are attained. will have 
his disposal the essential parts the 
Monnet Report for France, the Fourth 
Five-Year Plan for the the 
Bombay Report for India, the White 
Paper the British Coalition government 
and the Survey 1947 spon- 
sored the Labor government, the Two- 
Year Plan Czechoslovakia and the 
Four-Year Plan for Poland, the FAO Re- 
port Greece, the Budget Resources 
and Requirements for the Netherlands and 
Norway, the White Paper for Japan, and 
the State Department Survey the Ger- 
man Economy. addition, those who 
are interested the subject planning, 
there are some comments the Swedish, 
Belgian, Australian, Canadian and South 
African plans, and some relevant material 
the approach the United States 
planning. 

The author admits the possibility that 
plans may upset unfavorable eco- 
nomic and political developments, and that 
plans have not always reached their goals. 
realizes that “planners have often 
failed integrate plans with those 
other countries; reconcile investment 
and consumption objectives; fit these 
into the patterns for international equili- 
brium; and relate wage, price, and ex- 
change policies the programs for allo- 
equilibrium.” (p. 577) short, planning 
has not yet been crowned with complete 
lege. 


The Challenge Industrial Relations. 
Sumner Slichter. Ithaca, New York: 
Cornell University Press. 1947. Pp. vi, 
196. $2.50. 


Within the lifetime freshmen now en- 
tering college revolution has taken place 
American society, revolution the im- 
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plications which are not yet altogether 
understood many their prospective 
teachers. This revolution the attain- 
ment relative maturity the labor 
movement. longer can the informed 
“liberal” continually resolve his doubts 
about labor-management conflict favor 
labor and still retain his intellectual 
self-respect. This impossible when the 
economic and political power some labor 
leadership equal greater than 
that the leadership many our 
largest corporations. true that 
power corrupts; and, further, true 
that labor leaders are just human 
the rest us; then, for the true liberal, 
powerful labor leaders, like powerful 
leaders any field, should priori 
suspect the measure their power. 

The problems raised relatively 
powerful labor movement organized the 
form competing unionism are not un- 
like those community competing 
nationalisms. All the elements diplo- 
macy, power war are present. 
There questions boundaries, 
propaganda, prestige. There the sav- 
ing face. Within unions, within 
nations, and Right are found, 
found the conflict between aggressive, 
ruthless leadership and the ideal 
democratic consensus. their struggles 
with each other and with management, 
labor unions affect the public interest. 
This has always been true; though, with 
the growth industry-wide bargaining, 
the public interest increasingly runs the 
danger being throttled. And not only 
the public interest possibly embarrassed 
the use labor’s power; the interests 
organized labor itself are not entirely 
understood, and both wages and employ- 
ment are likely adversely affected 
unintelligent actions the part 
labor leadership. 

brief, the labor movement 
longer simple conflict between oppres- 
sors and oppressed, with the oppressors 
always the same side. The situation 
now one where the parties take 
these characteristics interchangeably. 
But all this not the result basic 
change human nature. The wolves 
have not lost their teeth nor the lambs 
their bleat. merely that devil’s 
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instrument—organization—is now 
able all around. 

this general theme that Pro- 
fessor Slichter’s book written. The ma- 
terial was presented series six 
lectures Cornell University Novem- 
ber, 1946. Though the lectures were some- 
what revised for publication, the passage 
the Taft-Hartley Act makes some the 
suggestions slightly dated. This, however, 
detracts way from the value the 
book. Indeed, adds it, inasmuch 
intelligent evaluation the Labor-Man- 
agement Act 1947 cannot attained 
without the background understanding 
which this book furnishes. Except for 
chapter three, where the author goes into 
some slightly technical and somewhat 
controversial wage analysis, the book can 
easily understood and profitably read 
without any special training economics. 
recommended anyone who aware 
the complexities life organized 
industrial world. Renzo Carle- 
ton College. 


Album American History. Volume 
IV. End Era. James Truslow 
Adams, editor-in-chief. New York. Charles 
Scribner’s Sons. 1948. xiii and 385 pages. 
$7.50. 


With this volume, James Truslow Adams 
concludes the four-volume Album 
can History. The series tells the story 
the United States from 1492 1917 pri- 
marily the use pictures. The pres- 
ent volume covers the period from 1893 
1917. Such colorful figures William 
Jennings Bryan, Theodore Roosevelt and 
Woodrow Wilson stalk across the pages 
this segment our history. This was 
the period the automobile and the radio, 
the Gibson girl, the mechanization 
the farm and the home, the flight 
movies, the suffragettes, and the 
“New Freedom,” the Spanish-American 
War and World War These pages 
pictures, with their explanatory and accu- 
rate thread text, will appeal old and 
young alike. The four volumes the 
Album American History are “must” 
for school libraries. The pages this 
series can readily keyed into the sec- 
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ondary school course American history 
and these pictures will much quicken 
interest the history our country. 
The series definitive contribution 
social science material for our schools. 


Honor Your Partner. Ed. Durlacher. 
New York. The Devin-Adair Co. 1949. 
286 pages. $7.50. 


Gym teachers, scout leaders, music direc- 
tors and everyone interested music, 
dancing and people will treasure this book. 
Traditional square, contra, circle dances 
and waltz quadrilles are presented 
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Toughy and His Trailer Truck, 
Edith Thacker Hurd, ill. Clement Hurd, 
Lothrop, Lee Shepard Co., New York, 
1948, $1.25. 


This book’s one strong point the fac- 
tual data concerning truck and some 
the difficulties its driver. this 
respect interest the mechanical- 
minded child. slight problem pre- 
sented, getting over mountain bad 
weather, but because nothing really hap- 
the problem the story results journal- 
istic account task carried out. The 
illustrations are clear and concise when 
depicting the truck. Ages 10. 


Little Old Automobile, written and 
illustrated Marie Hall Ets, Viking, New 
York, 1948, unpaged, $1.50. 


Miss Ets combines the adventures 
stuborn little, old fashioned automobile 
that won’t mind its driver, familiar people 
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unique fashion. Each dance consists 
actual calls, facing instruction page 
that gives the actual number bars for 
each figure, and explains simple lan- 
guage the execution each call. the 
end the book, are listed the names 
square dance albums, both with and with- 
out calls, well books about square 
dancing, and books music for square 
dances. This book one you will 
through again and again, and each time 
find another “favorite,” bouk which you 
will want have, read, and call 
from. SATTELY 


and farm animals with humor and sin- 
cerity, book with captivating per- 
sonality distinctively its own. The 
twenty-eight black and white lithographed 
illustrations are winsomely original 
their style the text. Ages 


The Isle Que, Elsie Singmaster, 
Longmans Green, New York, 1948, 152 pp., 
$2.25. 


The story Tim Yoder and his sincere 
fear the flooding Susquehanna River 
told simple, honest writing embody- 
ing greatness craft seldom surpassed 
teen-age juveniles. Complete and accu- 
rate characterizations, vivid actions and 
activity, healthy and normal emotions are 
depicted with economy and freshness 
prose that brings real and highly 
alive quality the book. Tim really earns 
the local glory and his freedom from fear 
through pure, human reactions rather than 
deliberate tricky and conscious planning. 
Ages 16. 
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Late night, some their hardest 
worrying. thought glows like the burn- 


“How doing job? Have reached 


top? Are best carning numbered? 


“And will that affect other 


futher, family provider? Will 


sble the things What 
about college for the children? And our home 


Every man has ask these ques- 


tions. And not till finds the right answers 


will the worry the future cease. 


soundly for the years ahead. 


Savings Bonds offer' one the simplest, 


most profitable saving ever devised. 
There the Payroll Savings auto- 


Bonds that pay you four dollars for 
three, after ten years, 
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